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Introduction 
 
 
Production of this report was guided by President Adam Falk and carried out by the 2012 Interim 
Report Team of: 
 
John Gerry, Associate Dean of the Faculty 
Jim Kolesar (Chair), Assistant to the President for Public Affairs 
Courtney Wade, Director of Institutional Research 
Chris Winters, Associate Provost 
 
They consulted frequently with senior administrators, especially the following, who provided 
insight, data, and prose: 
 
Sarah Bolton, Dean of the College and Professor of Physics 
Will Dudley, Provost and Professor of Philosophy 
Steve Klass, Vice President for Campus Life 
Keli Kaegi, Assistant to the President and Secretary to the Board of Trustees 
Peter Murphy, Dean of the Faculty and Professor of English 
Fred Puddester, Vice President for Finance and Administration, Treasurer 
Mike Reed, Vice President for Strategic Planning and Institutional Diversity. 
 
Drafts of significant portions of this report were provided by Molly Magavern, Director of 
Special Academic Programs; Dave Pilachowski, College Librarian; and Dinny Taylor, Chief 
Technology Officer. 
 
The Interim Report Team also consulted with the Faculty Steering Committee, especially its 
chairs (Fall 2011: Laurie Heatherington, Professor of Psychology; Spring 2012: Colin Adams, 
Professor of Mathematics), who reviewed portions of the report during the process and the final 
draft. 
 
The team benefited from a visit to campus in September 2011 by Bob Froh, Associate Director 
of the New England Association of Schools and College’s Commission on Institutions of Higher 
Education, and from the participation in October by team members John Gerry and Jim Kolesar 
in CIHE’s Fifth-Year Interim Report Workshop in Bedford, Mass. 
 
The college’s culture of self-examination, much of it data-based, provided extensive resources 
from which to draw. 
 
Amy Wood, Executive Assistant in the President’s Office, contributed invaluable support 
throughout and particularly in producing the final document. 
 
The team would like to thank everyone who had a hand in this process, however large or small. 
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Overview 
 

 
The oldest of New England’s independent liberal arts colleges, Williams is fortunate in its 
history and current circumstances. 
 
Since the time of Mark Hopkins, who served on the faculty from 1830 to 1887, Williams has 
been known for its exceptional teaching, a legacy that continues in the current faculty culture of 
continual improvement based on multiple forms of feedback on both faculty and student 
performance—some of them college-wide, some department-based. This teaching legacy is 
particularly manifest in the college’s program of tutorials, courses in which a faculty member 
typically meets weekly with pairs of students, one of whom presents a paper or problem set and 
the other of whom critiques it. Williams faculty also win a disproportionate number of national 
and regional teaching awards. 
 
Since the formation here in 1821 of what is the oldest society of alumni in the country, and 
possibly the world, Williams has also been known for the exceptional devotion of its graduates. 
Their engagement with each other and with the college is well above norms, enriches life on 
campus, and benefits graduates throughout their lives. 
 
Alumni financial involvement over the years, and continuing into the present, has provided 
Williams with considerable financial resources, which support, among other things, the 
maintenance of a student-faculty ratio of 7:1, the provision of first-rate educational facilities, and 
the ability to admit all domestic students regardless of their ability to pay while promising to 
meet 100% of every student’s demonstrated financial need for four years. 
 
The student body is by all measures among the most talented and diverse in the country. They 
come from virtually every state and more than 50 countries. More than a third identify as U.S. 
students of color and 7% are neither U.S. citizens nor residents. More than 15% of all students 
would be the first in their families to graduate from a four-year college. 
 
This extraordinary community of learning draws inspiration from the natural beauty of its 
surroundings in the Berkshire Hills of western Massachusetts and gains character from the 
classic New England culture of Williamstown. 
 
In addition to its main campus, Williams owns a complex of buildings in Oxford, England—
home to the Williams-Exeter Programme, which in conjunction with Exeter College each year 
immerses some two dozen Williams students in the academic and extracurricular life of the 
University of Oxford. Williams also operates the Williams-Mystic Maritime Studies Program, 
which each semester engages some two dozen students from a variety of colleges in a highly 
interdisciplinary and experiential study of the science, literature, and history of the sea. 
 
Williams offers two graduate programs. One, managed with the nearby Sterling and Francine 
Clark Art Institute, offers a two-year master of arts in the history of art. The other brings to the 
college’s Center for Development Economics mid-level civil servants from economically 
developing countries for a one-year master of arts in policy economics. 
 
These factors combine to make Williams uniquely qualified to pursue its mission of providing 
the finest possible liberal arts education. 
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Special Emphases 
 
 
The commission’s letter of May 2008 asked that this interim report address as special emphases 
the college’s progress in: 
 

x Achieving its goals for diversifying the faculty and student body and assuring the quality 
of the educational experience for all students 
 

x Continuing to implement a comprehensive approach to the assessment of student 
learning, with particular emphasis on assessment of major programs of study and 
concentrations 

 

x Implementing the institutional plan developed through the “2020 Project.” 
 
Within months, the college’s circumstances changed in two material ways. First, the global 
economic crisis, and in particular the volatility in financial markets, affected all colleges and 
universities, especially those that were fortunate to be supported by large endowments. Second, 
Morty Schapiro announced his intent to leave the Williams presidency after nine years. 
 
The college’s responses to these changed situations not only become major focuses of 
institutional attention in the past five years, but spawned constructive changes in college 
structures and procedures and positioned Williams well for the altered future.  
 
We’ll start here with the original emphases before turning to the evolving matters that required 
special attention. 
 

Diversity and Inclusion 
 
Over the past five years the percentage of students who are not White US citizens has grown 
from 36% to 41% and the percentage of those who represent the first generation in their families 
to graduate from a four-year college has remained above 15% 
 
Three recent changes in practice have contributed to the increase in student diversity. Our 
admission office: 
 

x Has obtained earlier access to the database of high-ability, low-income high school 
students developed by the QuestBridge placement organization. From these ranks we fill 
each fall two overnight visitation programs for minority and first-generation prospective 
students. We also make sure that the rest of them know they’re eligible for a waiver of 
the college application fee. 

 

x Has increased its outreach to community organizations (e.g. Summerbridge) in New York 
City, Boston, Chicago, San Francisco, and Los Angeles. Admission office staff visits to 
these cities now typically include meetings with such groups. 

 

x Has worked more closely with Williams coaches on strategies to diversify the pool of 
athletic recruits. 
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Minority graduation rates remain very high relative to national norms, as shown in Form S1, and 
we continually work to identify barriers to graduation. One factor that influences these rates 
nationally is the degree of financial stress that students feel, much of which results from loan 
burdens. Five years ago, Williams went from a low-loan program, which included the 
expectation of no loans by low-income students, to a completely no-loan program, in which 
every Williams-based aid package replaced all loans with grants. As one of many coordinated 
responses to changed financial circumstances, we subsequently reintroduced, beginning with the 
Class of 2015, a loan program that is even lower than the previous one. Students from families 
with up to $75,000 of annual income (and typical assets) still have zero loan expectation. For 
those with higher incomes there’s a step function that runs from an annual loan expectation of 
$2,000 to a high of $4,000. National data on student borrowing from all sources in 2010, the 
most recent available, placed Williams second lowest among peer institutions in average debt per 
student at graduation—just over $8,000. 
 
Since the Self Study, we’ve formed a new group to plan and evaluate programs involving 
diversity and inclusion. The Diversity Action Research Team identifies challenges in these areas, 
designs research projects to produce quantitative and qualitative data, proposes interventions, 
embeds them in existing college structures, develops ways to measure results, and monitors them 
over time.  
 
All of this work supports the college’s continued commitment to building a community in which 
all can live, learn, and thrive. The team consists of the following people: 
 

x Associate Dean for Institutional Diversity 
 

x Associate Dean of the College 
 

x Associate Provost 
 

x Dean of the College 
 

x Director of the Multicultural Center 
 

x Director of Special Academic Programs 
 

x Vice President for Strategic Planning and Institutional Diversity (chair). 
 

They’ve launched two interrelated projects that engage the whole college. 
 
One has involved student focus groups designed to highlight the ways that Williams is 
experienced differently by minority and first-generation students than by others. Video excerpts 
of those conversations spurred conversations among faculty, staff, students, and trustees that led 
to procedural changes (described in the standard for “Students”). This exercise led also to a 
second series of videos in which thriving junior and senior minority and first-generation students 
explain how they’ve successfully navigated Williams. These videos are now being used with 
first-years and sophomores. 
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Meanwhile, we developed a standard way of measuring the degree to which groups of minority 
and first-generation students are thriving, which will enable us to track the degree of thriving 
over time and to assess the overall effects of changes in policy and practice.  
 
These initiatives are described in “Assessment, Retention, Student Success.” 
 
Among faculty, the representation of US minorities has increased from 19% to 21% since 2007. 
The appointment starting in 2007 of an associate dean for institutional diversity, a tenured 
faculty member, has helped focus more attention during the hiring process on identifying and 
recruiting minority candidates. We’ve also doubled the size of the Bolin Fellowship program, 
which appoints emerging scholars and teachers from underrepresented groups, from two per year 
to four. Twelve Bolin fellows have served in one- or two-year posts on the faculty since 2008-09, 
and six former Bolin fellows now serve here as tenured or tenure-track professors. 
 

Assessment of Departments and Programs 
 
Since the Self Study we’ve conducted external reviews of the following departments and 
programs: biochemistry and molecular biology, classics, cognitive science, comparative 
literature, geosciences, the graduate program in the history of art, Jewish studies, justice and law, 
leadership studies, mathematics and statistics, music, neuroscience, physical education, physics, 
political science, religion, Romance languages and literature, and women’s and gender studies 
(now women’s, gender, and sexuality studies). 
 
Each department review involved an extensive self study, a visit by an external team of 
distinguished teachers and scholars, and the team’s written report. The program reviews also 
produced detailed self studies for internal review by the Committee on Educational Policy. The 
process and results of these reviews are described in the standard for “Academic Program.” 
 

2020 Project 
 
When the college’s finances were growing steadily, the board and members of the campus 
community challenged themselves to think expansively about the future of several aspects of the 
college through exercises called the 2020 Project. Changes in the economic environment and in 
college leadership altered both the thrust of those discussions (to how best protect the college’s 
highest priorities in straightened financial times) and the process for holding them (to being 
embedded in the existing governance structure). Details are contained in relevant sections of the 
“Standards” portion of this report. The major themes of the project remain top priorities. These 
include an excellent and diverse student body, faculty, and staff; a rich and varied campus 
experience for all students; a strong, supportive infrastructure in the local community; 
technology to support teaching, learning, and administering the college; and a commitment to 
environmental studies and sustainable practices. 
 

Response to Changed Financial Circumstances 
 
Few things focus the mind like a $500 million drop in endowment. More than 40% of college 
spending was being covered by investments when the global economic crisis hit in Fall 2008. 
The subject of how highly endowed colleges adapted to this sudden change in circumstance will 
engage future historians of higher education. Our purpose here is to describe how the behavior of 
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one college looks from this short vantage point of time. The steps taken are detailed in the 
“Standards” portion of this report, but we’ll describe here the process of decision-making and the 
methods that the college developed to report about its finances more fully and effectively to its 
many constituencies. Both of these developments seem likely to have long-term positive effects. 
 
The financial crisis began abruptly, went through a period of uncertainty, and continues to linger, 
especially in the form of volatile capital markets. As a result, Williams needed to make some 
decisions quickly, then consider a wide range of options in the face of an unpredictable future, 
and finally adapt to the new long-term reality. 
 
Bold decisions on immediate spending reductions were made by senior administrators and the 
board as early as October 2008. These quick actions softened the blow as the endowment 
subsequently fell even more dramatically in the following months, as did the foresight on the part 
of the Investment Office and board that provided sufficient liquidity to avoid having to borrow to 
sustain operations.  
 
Early in 2009, when there was no telling how low the financial markets might go, we formed a 
faculty-staff-student Ad Hoc Budget Advisory Committee. Meeting weekly for extended periods, 
its 21 members received a crash course in college financing and budgeting, learned first-hand the 
values that individual members placed on various college operations, and developed a tiered list 
of steps to take depending on how severe the global crisis turned out to be. While no one 
welcomed the challenge, the consensus among participants was that they learned a lot about 
Williams, about how to make difficult decisions regarding competing interests under the pressure 
of time, and, most relevant, which aspects of the college are most central to the fulfillment of its 
mission of providing the finest possible liberal arts education. 
 
As part of this process, the committee and several college offices, particularly that of the provost, 
devised new and fuller ways to satisfy the heightened appetite for financial information among 
all college constituencies. After years of Williams wishing that many of its members were more 
interested in the details of the college’s finances and budgeting, suddenly the audience was 
captive, and we developed new vehicles, most of them web-based, to convey this information. 
While the level of interest has since subsided, it remains above pre-crisis levels, and most of 
those reporting mechanisms endure. Examples can be found at http://tinyurl.com/cnn3e5y and 
http://tinyurl.com/bpwnjle . The development of these educational tools seems another fruit 
of our response to the financial storm. 
 
We relate this recent financial and budgetary history with deep appreciation of the fact that the 
vast majority of colleges and universities have long had to operate with significantly fewer 
resources than Williams has benefited from, even at the depth of the global crisis. But as the 
reader will see in the “Standards” section of this report, the steps the college took were 
significant, and the mechanisms developed to make and to report those decisions have certainly 
been special emphases since the Self Study. 
 

Administrative Reorganization 
 

The financial crisis and the college’s presidential transition led jointly to another recent emphasis 
of significance: a wide reorganization of the college’s administrative structure. 
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In Summer 2009 President Schapiro left his position, and Dean of the Faculty Bill Wagner began 
his term as interim president. In October 2009, the board selected Adam Falk as the college’s 
17th president, and he began serving in April 2010. Also that spring, on the recommendation of 
the Ad Hoc Budget Advisory Committee, the college offered an early retirement program to staff 
and faculty.  
 
These developments, especially the prospect of having fewer staff, prompted a wide-ranging 
discussion of what it is that each college office does and how it does it. Led by the Human 
Resources Office, all units went through a series of exercises in which they articulated their 
mission and vision, thought creatively about how they might change their operations, and 
determined how they would adapt to having fewer office members, should it turn out that some 
either took early retirement or were moved in order to gain efficiencies or to better reflect 
priorities. The vast majority of offices welcomed the opportunity to think in fresh ways. 
 
When the heads of offices came together to share their ideas they also discussed whether any 
changes across administrative structures might prove beneficial. From those discussions, several 
ad hoc groups were formed to plan reorganizations that came to pass over the following months. 
These included changes in the operations involving central college communications, the 
development of department and office web sites, event planning, and the alignment of career 
counseling and alumni relations. After decades over which offices grew but rarely altered, 
change was now very much in the air. 
 
In Fall 2010, President Falk held discussions of possible ways to realign the responsibilities of 
senior administrators. As a brief bit of background, it’s worth noting that an aspect of faculty 
governance unique to Williams is the practice of rotating faculty into the positions of dean of the 
faculty, provost, and dean of the college. The great work done over the years by faculty in these 
positions seemed, however, progressively to occur despite significant drawbacks in how their 
positions were configured.  
 
“With the right realignment of responsibilities,” President Falk wrote to the campus community, 
referring to these faculty-held posts, “I believe we could re-focus these positions to recapture 
their original purpose—to think, plan, and see carried out our core academic mission.” 
 
He added that any such realignment would have to: 
 

x encourage strong faculty leadership and governance 
 

x enable faculty to set college priorities 
 

x preserve the number of faculty in senior roles and ensure that each of these positions be 
open to faculty in all disciplines represented at the college 

 

x design senior faculty positions that are attractive and manageable in scope 
 

x minimize any growth in senior administration 
 

x value the need for professional and technical knowledge in certain areas and  
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x minimize the costs of rotating leadership 
 
In the case of the position of provost, its original purpose was to lead the process that sets the 
college’s spending priorities, to manage institutional research, and to oversee the main functions 
that support the college’s academic enterprise, including admission, financial aid, libraries, 
information technology, the art museum, science center, and Zilkha Center for Environmental 
Initiatives. To accomplish this, the following responsibilities moved from the provost to the new 
position of vice president for finance and administration: budget operations, financial modeling, 
treasury, controller’s operations, and planned gift administration.  
 
The position of vice president for finance and administration, which began in Summer 2011, 
took on the following responsibilities from the position of vice president for operations: human 
resources, college counsel, safety and environmental compliance, risk management, real estate, 
conferences, auxiliary services, and the Williams College Children’s Center (daycare). 
 
The position of vice president for operations was changed to vice president for campus life. It 
retained responsibility for facilities and dining, and had moved to it from the dean of the college 
responsibility for residential life, the chaplains, health and counseling, and campus safety and 
security. 
 
These last moves enabled the dean of the college to focus on all aspects of students’ academic 
experience, including the overseeing of associate deans (including student disciplinary 
procedures), fellowships, advising, academic resources, writing programs, and registrar. 
 
The effectiveness of this realignment depends to a significant degree on there being close 
working relationships between the provost and vice president for finance and administration, and 
between the dean of the college and vice president for campus life. These have already 
developed. 
 
In recent decades the provost position had become so involved with technical matters of finance 
and business that it seemed open only to faculty from highly quantitative disciplines. The first 
holder of the newly configured position is a professor in the philosophy department. 
 

Conclusion 
 
While Williams adapted its recent emphases in light of changed circumstances, significant work 
also was done to evaluate departments and offices and try to maximize the educational value 
derived from the college’s increasing diversity. Early indications are that the organizational 
changes put in place are resulting in greater efficiency and effectiveness, and evaluations of them 
will be ongoing.   
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 Standards 
 

Mission and Purposes 
 

Neither the college’s mission nor its statement of mission has changed since the Self Study. The 
latter remains easily accessible on the college’s website, including in the online catalog. A 
growing number of faculty, staff, and students now refer to the statement when evaluating 
current policies and programs or proposing new ones. 
 

Planning and Evaluation 
 

Several recent efforts in planning and evaluation are described elsewhere in this report. These 
include the extensive planning that guided the college’s: 

 
x response to the global economic crisis 

  

x reorganization of administrative structures 
 

x realignment of senior administrators’ responsibilities 
 

x elimination of the Williams in New York program, and 
 

x external reviews of 16 academic departments and programs. 
 
All of these planning processes have been strategic to varying degrees and have been coordinated 
through the college’s governance structure. The same is true of the initiatives described below. 
 
Five recent steps have improved our ability to plan financially. We have: 
 

x updated and automated our multi-year planning model so that we can now run scenarios, 
perform stress tests, and update current-year performance monthly 
 

x developed a “dashboard” of 10-year trends of key data such as fee income and financial 
aid, total revenue and spending by category, compensation, interest payments, capital 
spending, and total assets 

 
x developed our first multi-year capital renewal planning process, which involves all 

stakeholders and helps anticipate needs for staff allocation and cash 
 

x refined our overall cash management model to better project cash needs from the 
endowment, and 

 
x developed a model that reconciles the operating budget, which guides internal spending 

decisions, with the audited statements, used externally by rating agencies and others. 
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In Summer 2011 we organized an outside review of all aspects of our admission operations. 
Three respected practitioners from peer institutions received extensive background material 
before spending two days on campus examining admission goals, procedures, and results.  
 
At the conclusion of their visit, the reviewers had a conversation with the president and provost. 
Each reviewer then wrote a detailed report containing observations, evaluations, and suggestions. 
These reports were shared and discussed with the director of admission and the Committee on 
Admission and Financial Aid. 
 
The reviewers concluded that the admission operation is well organized, the student body it 
assembles is first-rate, and the statistical analysis that supports the selection process is excellent. 
The examples they gave for these claims included the recent creation of the position of deputy 
director and the statistical modeling that’s done to determine each year how many students to 
admit in order to hit the target class size. The reviewers recommendations included investing in 
technology and travel, updating communications materials, and developing a deeper 
understanding of the relationships between the operations of admission and of financial aid. 
 
Another area of expanded planning is environmental sustainability—work that’s supported by 
increasingly sophisticated ways of measuring greenhouse gas emissions and energy use. An 
energy conservation plan is in place for the next four years. 
 
Williams also has participated twice in the assessment system of the Association for the 
Advancement of Sustainability in Higher Education. This has included data on such matters as 
curricular offerings, energy use, waste generation, and water consumption. The results have 
informed the college’s planning, and we intend to continue to participate. 
 
At the same time, the Zilkha Center for Environmental Initiatives is working with representatives 
from across campus on a broad sustainability plan. A faculty-staff-student committee wrote a 
draft in 2010-11. Working groups are now considering the strategies outlined in the plan, with an 
eye toward determining resource implications. The intent is to generate goals and concrete steps 
in areas of sustainability other than emissions and energy use.   
 

Organization and Governance 
 

The Board of Trustees systematically develops and ensures its own effectiveness through the 
work of its standing committees, especially the Executive Committee and Governance 
Committee.  
  
In 2008 the Governance Committee began a comprehensive review of the College Laws that 
resulted in several amendments that, among other things, reduced from 15 years to 12 the 
maximum length of trustee service, and both established the position of board chair and 
stipulated that he or she run meetings of the full board, in close consultation with the president. 
Until then, the highest position on the board was that of chair of the Executive Committee, and 
meetings were run by the president, in close consultation with the Executive Committee chair.    
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The board is assessing these changes through its continuing periodic evaluation processes. These 
include member self-assessment and surveys to assess meeting effectiveness, overall board 
function, and views on the existing committee structure. This work has been done in consultation 
with a leader in higher education board governance, who’s worked one-on-one with Governance 
Committee chairs, with the full Governance Committee, and with the full board on multiple 
occasions, most recently in 2011.    
 
The campus-based governance structure continues to be faculty-centered and to involve student 
voices as described in the Self Study. In 2010-11, the Faculty Steering Committee reviewed the 
committee structure of the college. It strongly reasserted the fundamental importance of faculty 
governance, found the general faculty committee structure to be sound, but instituted changes to 
fine-tune and strengthen it through a series of motions passed by the faculty in Spring 2011. 
 
The most significant organizational change in recent years is the realignment of senior 
administrative responsibilities, as described in “Special Emphases.”  
 
Two other structural changes in administration are worth noting. 1) The Office of Career 
Counseling, now called the Career Center, became part of College Relations (with Alumni 
Relations and Development). When availing themselves of these services, students will now 
benefit from the increasing involvement of alumni and parents. 2) Communicators from across 
campus were brought together to form the college’s first centralized communications office, and 
web professionals were brought together to form the first centralized web operations within the 
larger Office of Information Technology. When a personnel transition occurred earlier this year 
involving leadership of web operations, the college, having realized how closely integrated its 
work was with the Office of Communications, combined the two offices. 
 
We’ve also formed this year, apparently for the first time in the college’s history, a Staff 
Committee—a group of elected staff who work to increase the visibility of staff on campus and 
to advance their role in the life of the college. The committee is expected to do the following: 
 

x Bring ideas from the staff to senior administrators and serve in return as a group that the 
senior administration may consult for input on college issues, excluding terms and 
conditions of staff employment. 
 

x Provide open and direct communication within the staff community. 
 

x Advise, as appropriate, on staff members who will serve on other standing and ad hoc 
committees that address issues that relate to matters of interest to staff. 

 

x Identify other ways for staff to engage with each other, students, and faculty in efforts to 
promote community and to make staff a more visible, involved, and recognized part of 
the college community. 

 
Academic Program 

 
Degree requirements and the structure of the academic program remain fundamentally as they 
were in the Self Study, but we’ve made significant changes to the curriculum, stemming in large 
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part from our ongoing assessments of academic departments and programs. Additions include 
one academic department, three majors, one language certificate, two refocused interdisciplinary 
programs, at least two curricular initiatives, and a co-curricular summer program. These and 
several dormant or discontinued programs are described below. 
 
New academic department: After an external review, the faculty voted in 2009 to establish the 
department of dance, a discipline that for 40 years had been available only in physical education 
and extracurricular offerings. Amid an economic downturn, a faculty-staff-student task force 
crafted a mission statement and designed a department structure and curriculum forged from 
existing resources. The department does not yet offer a major, but does offer courses 
for academic credit, and a plan is in place for the evolution of the dance curriculum over time. 
While maintaining current strengths in African, Irish, and modern dance, the plan prioritizes the 
development—as faculty resources come available—of additional courses in history, theory, and 
global traditions. It builds to a 10-course major, including five core offerings (Anatomy and 
Kinesiology, Dance History, The Creative Process, Performance and Production, Music for 
Dancers), four technique courses, and one elective.  
 
New majors: Two of the three new majors are rooted in the environmental studies program. 
Since its founding in 1967, the program had offered an interdisciplinary concentration but no 
major until the launching in 2010-11 of majors in environmental science and environmental 
policy. The former provides training in one natural science and an understanding of the natural, 
social, and political factors involved in environmental issues. The latter combines scientific 
literacy with an understanding of the economic, political, and cultural structures involved in 
institutional decision-making on environmental matters. In 2011-12, two seniors and seven 
juniors were pursuing each of these majors, while six seniors and five juniors were concentrating 
in environmental studies. We’ve appointed two new tenure-track faculty in environmental 
studies to complement the large number who contribute from other disciplines. In addition, a 
grant from the Mellon Foundation has enabled the appointment of a postdoctoral fellow for 
another two years. 
 
The third new major is Arabic studies. As recently as eight years ago, Arabic was offered only at 
the introductory level by an adjunct instructor and involved much independent learning. More 
intensive courses were first offered in 2005 upon the promotion of a dissertation fellow to 
tenure-track status. A second full-time faculty member was added in 2007, and a language 
certificate—requiring the completion of eight language and culture courses—was first offered in 
2009. A collection of faculty from the language, literature, history, and anthropology 
departments launched the major in 2010-11. It gives students a foundation in the Arabic 
language and provides opportunities for the interdisciplinary and multidisciplinary study of Arab, 
Islamic, and Middle Eastern subjects. In 2011-12, 12 seniors and six juniors were majoring. 
 
Two interdisciplinary programs with new areas of focus: In 2008 an external review team 
recommended that the women’s and gender studies program be renamed women’s, gender, and 
sexuality studies (WGSS) to more explicitly recognize sexuality studies as an established and 
important field. This idea was seconded by the faculty members who contributed to the program 
and by students who sought more courses in queer studies. The program chair examined 
sexuality programs at other colleges and universities and developed an introductory course. She 
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taught it for the first time in Fall 2010, and the faculty approved the name change in Spring 2011. 
The new name is both more accurate and signals a commitment to further develop this part of the 
curriculum. Also appointed have been one new tenure-track professor and one new Bolin fellow.   
 
The program in legal studies has changed its name to justice and law. Concentrators must now 
take at least one course on theories of justice or law, and at least one course focused on the 
institutional or historical application of principles of justice or law. The new name more 
accurately reflects the program’s areas of emphasis. 
 
Other curricular developments: Courses involving public health were first listed in the catalog in 
2008. Though public health is not yet an official program, a group of faculty in the sciences and 
social sciences has compiled a list of about 60 courses that provide a solid foundation in the 
field, including a new survey course. A growing number of students are taking these courses, and 
several departments and programs have inquired about hiring colleagues to meet the demand. In 
2011 the Committee on Educational Policy (CEP) assessed this part of the curriculum and its 
potential to become a concentration. They found real strengths in some areas, especially on the 
economics of health care, but they also expressed concerns, most notably about staffing the 
introductory course and about the lack of a regular offering in epidemiology. We anticipate more 
discussion of this curriculum in the year ahead. 
 
The field of American foreign policy was introduced as part of the leadership studies program in 
2006, at a time when there were fewer than 10 student concentrators among juniors and seniors. 
Now there are more than 50. Courses focus on the past, present, and future of American 
leadership in world affairs, and students play a major role in selecting guest speakers and 
planning monthly events. The program also sponsors a variety of fellowship opportunities, 
including internships and research positions. A generous gift makes possible the appointment 
each year of a distinguished visiting professor and a postdoctoral fellow. The American foreign 
policy initiative has since expanded to include a four-week summer institute on campus for 20 
students. 
 
We have a list of ideas for the development of additional fields. For example, the CEP has 
identified South Asia as a curricular priority. Given that region’s size and importance, our 
paucity of courses in modern South Asian history, Hindu religion, and Indian politics seems a 
significant gap. The long tradition of South Asian art and architecture, the recent growth in India 
of the largest film industry in the world, and the many intricacies of India’s economy and society 
are also highly relevant subjects of study in the overall liberal arts. A student survey fielded by 
the CEP in 2012 revealed several other areas of significant interest, most notably linguistics, 
Asian American studies, and film studies.   
 
Another curricular development is the Gaudino Option, introduced in 2010-11. It’s designed to 
encourage students to engage with fields of potential interest beyond their area of focus or 
expertise—to enroll in challenging but intriguing courses they might otherwise avoid for fear of 
damaging their GPA. The Gaudino Option allows students, under certain conditions, to switch 
from receiving a grade for the semester to receiving on their transcript a “G.” We plan to review 
the impact and effectiveness of this option in 2015-16.  
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Dormant or discontinued curricular programs: Linguistics has a long history at Williams, but it 
was never a major or concentration and is currently missing from the curriculum. Our only 
theoretical linguist left the college in 2010, and in the midst of the financial crisis that position 
was not refilled. The CEP has identified this as another curricular priority, but there’s discussion 
over where best to place a linguist: in one of the language departments or in a field such as 
cognitive science, psychology, philosophy, or computer science. This debate and our plan not to 
grow the size of the faculty anytime soon mean that linguistics will remain dormant for now. 
 
Following a lengthy self-study and review begun in 2007, we discontinued the Williams in New 
York study-away program at the end of 2008-09. Each eight-student, semester-long program had 
integrated traditional liberal arts study with intensive fieldwork placements in the city. The 
review committee noted a number of successes and challenges. The program had demonstrated 
the value of experiential education, enhanced learning around issues of diversity, provided 
students many cultural opportunities, and served as a welcome change for some students from 
the rural setting of Williamstown. At the same time there had been difficulty integrating 
fieldwork with coursework, a lack of curricular coherence, uneven quality in fieldwork 
placements, inconsistent quality of adjunct instructors, low student demand, and significant 
expense. Opinions differed on the inherent value of the program, but its high price at a time of 
financial stress necessitated that it be closed.   
 
Finally, on the recommendation of the CEP, we’ve ended the First-Year Residential Seminar 
(FRS) program. Over the previous 26 years, students who chose to participate committed not 
only to take a fall academic course together but also to live in the same residential entry. The 
main reason to close the program was that it conflicted with the educational value of making 
each first-year residential unit reflect the composition of the incoming class as a whole. The self-
selection of FRS students worked against this goal, not just in its own entry but in the others. 
There had also been challenges since the program’s beginning in finding faculty to teach the 
course. 
 
Department and program reviews: To erase a backlog of overdue assessments, we’ve conducted 
in the past five years lengthy reviews of 10 departments and programs that offer majors, six 
interdisciplinary programs that offer concentrations, one graduate program, and the department 
of physical education, athletics, and recreation. The process is intensive for departments and 
typically takes a year or more to complete. It includes the production of a substantial self study, a 
two-day visit from a team of external evaluators, and planning conversations with the Committee 
on Educational Policy and Committee on Appointments and Promotions. The process for 
interdisciplinary programs is somewhat less laborious. In both cases, however, the goal is to 
measure the range, balance, and strength of our curricula within the broader context of 
pedagogical and scholarly developments in the liberal arts.  
 
These reviews, like those that preceded them, were useful and satisfying exercises that produced 
lasting results. For instance, based on these reviews we’ve added new tenure-line positions in 
classics, math, and WGSS and have committed to further strengthen the statistics curriculum 
with new hires. The most common outcome, however, is curricular change. For example, the self 
study in religion recommended a restructuring that benefits both non-majors and majors, which 
the external review team applauded. For non-majors, 100-level courses will now present a 
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comparative view on two or more major religious traditions. For prospective majors, a new 200-
level gateway course will provide a foundation in method and theory. All religion majors (not 
just those writing senior theses) will also now have to select areas of specialization, enroll in the 
appropriate senior seminars, and present the results of their research in a department-wide 
colloquium. Many of the other departments reviewed in the past five years made similar 
overarching changes. We continue to schedule as many department and program reviews each 
year as possible. We aim to review each unit every 10 years, which is challenging given leave 
patterns, hiring and promotion cycles, and other factors, especially the growth over the last 10 
years in the number of departments and programs. Four overdue reviews are scheduled to take 
place in the next two years. 
 
We’re also committed to conducting a thorough assessment in the near future of the Exploring 
Diversity Initiative (EDI). This requirement replaced the Peoples and Cultures requirement in 
2008-09 and is now due for its 5-year review. It will be conducted by the CEP in cooperation 
with the director of the EDI program. The aim of EDI is to lay the groundwork for a life-long 
engagement with the diverse cultures, societies, and histories of the U.S. and the world. 
 

Faculty 
 
Composition: In the decade before the Self Study, the faculty grew by about 30%. Since then the 
figure is 3%, and we project minimal growth in the years ahead. (To give a sense of scale for 
these percentages and the ones that follow, the faculty FTE reported in the Self Study was 231, 
which did not include physical education faculty, visitors, or faculty on leave.) The 
representation of women is growing, both as a percentage overall (40% vs. 38% in 2006-07) and 
of those tenured (39% vs. 35% in 2006-07), and the faculty gradually continues to become more 
diverse. U.S. minorities now constitute 21% (vs. 19% in 2006-07) and 18% of those who are 
tenured (vs. 15% in 2006-07). Many of the new faculty of color have been appointed into 
interdisciplinary and ethnic studies programs. Africana studies alone has appointed five new 
assistant professors in the last five years (four of whom are still here). Finally, continuing a long-
term trend, the faculty is increasingly senior—more of them are tenured than ever (203 FTE). In 
1977-78, the ratio of tenured to untenured faculty was 50:50. In 2006-07 it was 66:34. It now 
stands at 79:21.   

 
This trend results in part from our tenure rate. Over the last decade or so, the success among 
those who’ve stood for tenure has been about 90%. Fifty professors have been granted tenure in 
the past five years alone. Overall retention rates are up as well, from about 50% in the 1990s to 
more than 70% over the last decade. It’s important to note that there’s some attrition in the 
assistant professor ranks before the tenure review, such that about 61% of all professors 
appointed eventually receive tenure.   

 
Another factor in the elevated tenured to untenured ratio is the aging of the faculty. We have a 
large cohort of professors in their late 50s and 60s who are unlikely to begin retiring until about 
2019. During the financial crisis, the college offered an early retirement program, including a 
paid sabbatical and lump sum payment, which seven professors accepted. The Faculty 
Compensation Committee has since been working on a different kind of retirement plan, which 
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involves a phased reduction in workload and differential payouts according to age. For the next 
several years, though, we don’t anticipate a rapid change in the age profile of the faculty.  

 
Policy: Three sections of the Faculty Handbook have changed significantly over the past five 
years. The first is Section I.C, pertaining to faculty committees and panels. The list of 
committees described there has been updated, expanded, and grouped into functional categories. 
Those revisions don’t entail significant changes to the faculty governance structure, but serve to 
recognize many areas of faculty service that were previously ill-defined. Untenured faculty 
members, in particular, benefit from clear communication on such matters.   
 
A more significant change appears in Section II.M, regarding the evaluation of associate 
professors and the promotion to full professor. The procedures and timing for this only moment 
of post-tenure evaluation were streamlined. Previously, associate professors wrote a self-
evaluation during their fourth year in rank, were then formally reviewed for promotion during 
their fifth year, and then were normally not promoted until their seventh year. The process was 
lengthy and somewhat mysterious to those involved. The new policy calls for the whole exercise 
to take place in the fifth year in rank and anticipates promotion to full professor normally in the 
sixth year. A fuller review of the procedures and criteria for promotion to full professor is 
pending.   
 
The third, and perhaps most important, set of changes are in Section II.D, which provide more 
information to faculty who’ve been denied tenure. An ad hoc committee on tenure appeals 
worked for a year, researching policies at other colleges and meeting with faculty groups and 
administrators. They presented their findings to the full faculty in October 2011 and made two 
motions: 1) to provide those denied tenure with access—prior to appeal—to a redacted copy of 
the department or program’s letter of recommendation to the Committee on Appointments and 
Promotions, and 2) to establish new appeals procedures so that allegations, whether for improper 
or inadequate consideration, will follow the same path to resolution. The latter change also 
eliminated the role of the Board of Trustees as the ultimate appeal body in cases involving 
improper consideration (essentially, discrimination or transgression of academic freedom). Both 
motions were approved. 
 
On another issue of policy, the Faculty Compensation Committee recently completed a thorough 
statistical study of gender equity in faculty salaries. The committee analyzed the data in a variety 
of ways, found no evidence of gender bias in either direction, and presented its findings to the 
faculty in December 2011. The Provost’s Office will continue to track faculty salaries by gender 
and will report yearly to the Compensation Committee and the faculty as a whole.  
 
Faculty Development: With the growth in the number of faculty and of academic programs, the 
mentoring of new tenure-track professors has become even more important. The longstanding 
Project for Effective Teaching provides incoming cohorts with a forum to discuss pedagogical 
issues, and in 2008 the Faculty Steering Committee launched a parallel mentoring program 
aimed at the individual. Each incoming assistant professor is provided two senior mentors—to 
better ensure at least one compatible pairing—from departments or programs other than his or 
her own. These relationships are meant to be casual, collegial, and mutually beneficial. They 
enhance interdisciplinary and intergenerational discussion, and they provide newcomers with 
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ways to share their experiences or seek advice in settings free of evaluation. Surveys indicate a 
high level of participation and satisfaction. The Steering Committee has appointed an ad hoc 
Mentoring Review Committee to focus on all aspects of faculty mentoring, including what 
occurs within departments and programs, and make recommendations. 
 
Equally successful has been the Teachers Roundtable. Starting in Fall 2007, we began appointing 
at least 12 faculty each semester to this initiative. Organized into diverse groups of four, their 
responsibilities are to meet for lunchtime discussions at least six times over the semester and to 
organize a round-robin schedule of class visits. These self-governed groups are meant to 
facilitate open exchanges of ideas about effective teaching. Quite often the groups are 
interdisciplinary, and junior and senior faculty participate as equals. Nearly 40% of the faculty 
have joined a roundtable. The grant funding that originally supported the program ended in 2011, 
but we’ve sustained it for the past year and will continue to offer it while interest remains high. 
Because of the ad hoc arrangement and unique interests of these groups, we ask each participant 
to submit a report to the dean of the faculty about his or her experience. Those reports come full 
of suggestions and testimony about the program’s benefits. We’ve learned that self-formed 
groups are typically more effective than those composed by the dean's office, and that 
interdisciplinary groups seem most conducive to open discussion and to the exchange of teaching 
ideas and techniques. A good indicator of the program’s success is that more than 20 faculty 
have chosen to participate two or more times. 
 
This focused energy on pedagogy comes as individual faculty members continue to earn 
accolades for exceptional teaching. National awards in the last five years include the Robert 
Foster Cherry Award for great Teachers, the Carnegie/CASE Massachusetts Baccalaureate 
Professor of the Year, the Deborah and Franklin Tepper Haimo Award for Distinguished 
Teaching from the Mathematical Association of America, the Henry Dreyfus Teacher-Scholar 
Award, and the College Art Association’s Distinguished Teaching of Art History Award.  
 
Finally, the college continues to give high priority to the funding of faculty scholarly work. 
Travel and research allowances held steady through the last five years of economic turbulence 
and are increasing by 20% in 2012-13. Ad hoc funding awards for book publication are in 
particular demand as costs rise for academic presses, and additional discretionary funds are 
available to support unusual and late-breaking opportunities that aren’t eligible for external 
funding.  
 

Students 
 

Over the past five years, we have attended to how well we support students in their individual 
learning and set the conditions to maximize the education that students provide each other. 
 
In terms of individual support, one area of focus has been first-year advising. We now match 
advisors to incoming students in late May instead of August, so that first-years can have initial 
conversations with their advisors in the early part of the summer as they select courses. We’ve 
also instituted a half-day advisor-training workshop each August and experimented with its 
format, and we’re piloting programs that pair peer academic mentors with each first-year, to 
complement the work of the faculty academic advisor. 
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Following a study of best practices and a pilot program, we appointed the college’s first director 
of writing programs in July 2010. She oversees the long-standing Writing Workshop, which 
makes peer writing tutors available to every student. She also has expanded the scope of writing 
programs for students and faculty, with the goal of both improving support for the learning of 
writing and providing opportunities for faculty to learn new approaches to writing and writing 
pedagogy. These developments already have significantly affected the success of the Writing 
Workshop (and our ability to assess it) and contributed importantly to faculty teaching and 
research. 
 
In Health Services, after years of effort, we succeeded in appointing a person of color to our 
team of psychological counselors. This Ph.D. psychologist’s work with students from all 
backgrounds has increased traffic, especially among students of color. We continue to work on 
adding diversity to our physical health staff. We’ve also added the position of nutritionist—a 
person who helps advance health on campus by working not only with individual students and 
groups of athletes, but also with dining services in the planning of meals. Like other student 
support operations, Health Services continually works with students to assess their needs and 
adapts its programs accordingly. As a result, they now maintain an office in the student center 
and work collaboratively with the Multicultural Center, Chaplains Office, Student Life, and 
many other operations. We’ve also restructured one health educator position to serve the many 
students who travel abroad. Active outreach to those we know plan to go abroad has increased 
tenfold the services provided and has reduced the number of emergency calls from students 
studying in other countries. In another trend, we find ourselves providing primary care to a 
growing number of students, as the student body grows more socioeconomically and 
geographically diverse and primary care becomes scarcer in parts of the country. 
 
Also regarding health, in 2012-13 the department of physical education is adding the position of 
coordinator of student-athlete wellbeing. This person will facilitate communication among PE, 
the Dean’s Office, Health Services, and Student Life, and will run a program for athletes on 
topics such has alcohol and substance abuse, nutrition, hazing, depression, academic support and 
time management, relationship violence, sexual identity and orientation, diversity and inclusion, 
and concussions. 
 
As noted earlier, the newly named Career Center has in the past year been integrated with the 
College Relations division to take advantage of natural alliances. Our alumni and parents are 
well positioned in business, the professions, government, and the academy, and alumni are 
particularly committed to each other and the college, as evidenced by their perennial sixty-plus 
percent participation in the Alumni Fund. The eagerness of parents and alumni to serve the 
college includes their providing more opportunities for students to be counseled on career 
choices, more student participation in alumni- and parent-sponsored internships, and greater 
student access to this deeply loyal network when it comes to job placement. Given the 
overlapping focus on alumni and parent engagement, this physical and operational integration 
holds promise for both the services provided to students and the college’s relations with alumni 
and parents. 
 
In our annual survey of seniors, career counseling had been receiving satisfaction scores slightly 
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lower than those of our peers, which this reorganization is designed to address. The new Career 
Center is expanding point-of-service satisfaction surveys, which along with the comparative 
senior survey data will guide innovations in programming and measure their effectiveness. 
 
Another noteworthy change in student support was the addition in 2011 of the college’s first 
Muslim chaplain. This move responded to the needs of the growing number of Muslim students 
on campus and to the increasing importance of the whole campus community better 
understanding Muslim history and practice. The first holder of this position serves also as 
associate coordinator of community engagement.  
 
Two task forces are currently proposing ways to enhance the overlapping areas of community 
engagement (traditionally known as community service) and student outreach to local schools. 
The latter is a large enough operation to warrant separate attention, though these two planning 
processes will merge at some point.  
 
In the past five years our Dining Services have changed in ways that were originally motivated 
by economic concerns but that seem to be having a positive educational effect as well. As part of 
our effort to reduce operating costs, dining services, after a careful analysis of our capacities and 
use patterns, closed two of our four traditional dining halls; extended service hours at the other 
two and at the multi-station eatery in the new student center, which had already been popular 
with students; and revamped menus at all locations. 
 
In addition to saving hundreds of thousands of dollars per year—without laying off any 
employees—these moves have had another important effect. Students tell us that the 
social/community-building aspect of dining has improved significantly because of the denser use 
our halls now receive. Students spend a few more minutes in line with one another and sit at 
tables at which all the chairs are now occupied. It’s less easy to hide in the corner of a large, 
under-used hall or to withdraw into a book, tablet, or mp3 player. The result seems to have been 
the reestablishment of meal times, especially dinner, as important opportunities for students to 
find one another informally and to interact face-to-face. This is especially true during special, 
themed meals, and it’s easy to see how much the rhythm and volume of these spaces have 
changed from just a couple of years ago. Student participation in mealtimes has grown 
significantly over the past year. 
 
One of the campus community’s responses to the appearance in a residence hall of racist graffiti 
in February 2008 was the launching of a daylong series of presentations and discussions on 
issues of diversity and inclusion. It was called Claiming Williams to indicate that the college 
belongs to all its members, whatever their backgrounds. We moved forward by one day the start 
of the Spring 2009 semester, held no classes or athletic practices on the next day, and filled it 
with Claiming Williams programming. Most sessions were packed, and the quality of 
presentations and discussions was high. As a result, this day is now held annually, with 
complementary programming occurring at other times of year. To keep this effort as grassroots 
as possible, it’s planned and carried out by a volunteer team of students, faculty, and staff. Over 
time, the programming has involved fewer presentations by outsiders and more deep discussions 
among diverse groups of college members. Attendance remains high. In just a few years, 
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Claiming Williams has become a significant contributor to campus life. (See 
http://tinyurl.com/crqxjq3) 
 
Over the last two years, the college has also made a concerted effort to strengthen its prevention 
of and response to sexual assault. There are new initiatives focused on awareness and prevention, 
including mandatory programs for first-years in September and February, as well as an expanded 
“Take Back the Night” week. A team of students, faculty, and staff meets regularly to plan, and 
as a result a new student group of “men for consent” has formed. We’ve also strengthened our 
work in supporting survivors and in processing disciplinary action against perpetrators. 
 
The effort to improve the first-year residential experience has resulted in several changes to our 
orientation programming and junior advisor system. Following a study by the Committee on 
Undergraduate Life in 2010-11, it became clear that junior advisors would benefit from more 
extensive training in how to build inclusive community in their entries. Junior advisors benefit 
from several extended training sessions on facilitation and cross-cultural dialogue. They also 
participate in leading the newly created discussion groups during orientation, which focus on a 
common reading selected by the Committee on Diversity and Community. 
 
Entering classes have grown slightly in number and significantly in academic potential and 
diversity. One of many steps taken in response to the global economic crisis was to increase the 
target for our entering classes from 535 to 550. We could do this without noticeably affecting the 
student-faculty ratio or average course size and without seriously stressing our housing stock. 
Meanwhile, average SAT scores, to pick just one indication of academic promise, have risen 16 
points (critical reading plus math) and our yield has grown from 42% to 46%. The portion of the 
student body that identifies as U.S. students of color has grown to 38% in the Class of 2016, up 
from 32% in the Class of 2012, while the portion that represents the first generation of their 
families to attend a four-year college remains above 15%. The growing socioeconomic diversity 
of the student body has led us to reexamine our academic and other support services to ensure 
they address uneven levels of preparation in secondary school. 
 
This growth in student diversity has been supported by increases in our commitment to financial 
aid from $25.6 million in 2006-07 to $42.9 million in 2010-11. The average grant for aided 
members of the Class of 2010 was $31,668 compared with $40,257 for the Class of 2015. As 
described in “Special Emphases,” our response to the global financial crisis included the 
reintroduction of low loan expectations to some financial aid packages. Families with annual 
incomes up to $75,000 (and typical assets) still have no loans in their aid packages. Those with 
incomes above that level have expectations that for the Class of 2015 averaged $1,669.  
 
To reduce educational and other effects of marginal costs on aided students, we devised a system 
through which the Financial Aid Office covers the full cost of all course books for all aided 
students. Under the previous system, in which each aided student received a grant that covered 
the average costs of course books, many students, especially those from low-income families, let 
the cost of books affect their course selections. There’s no longer an incentive to do so. 
 
Financial Aid is one of the offices that’s added programming in response to findings in the 
student thriving project described in “Assessment, Retention, Student Success.” In its orientation 
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for first-years, the office now provides added guidance to first-generation students to ensure they 
understand which expenses will be covered by their families and by the college. This knowledge 
is reinforced in the office’s new financial literacy program, open to all students, which provides 
workshops on such topics as tax returns, credit cards and personal debt, living off campus and 
living on your own after graduation, managing personal finances, and negotiating salaries and 
insurance. The office also now offers help sessions on filling out the Free Application for Federal 
Student Aid. 
 
Among the most significant initiatives affecting the student experience have been those led by 
the Diversity Action Research Team, as mentioned in “Special Emphases” and described in 
“Assessment, Retention, Student Success.” 
 

Library and other Information Resources 
 

The Williams Libraries, despite budget cuts resulting from the global financial crisis and some 
operations moving to temporary quarters for construction of a new facility, have managed to 
increase services and continue planning for the future. 
 
Librarians worked closely with faculty to review all journal and database subscriptions and 
achieved a 15% savings. Content for nearly half of the 450 titles eliminated was preserved since 
access to full-text journals remained available electronically.   
 
The libraries’ website—an essential tool for delivery of services and content—was redesigned, 
and a mobile-optimized online catalog implemented.   
 
As significant ebook content was added, so was a loaner pool of e-readers.  
 
With the Office of Instructional Technology, the libraries are building a digital repository to 
support research, provide a venue for faculty and students to publish original research and source 
material, and permanently house teaching collections. It’ll also support our document 
preservation goals. 
 
While lowering the number of library staff, we created one position to operate the off-site, high-
density shelving facility that opened in 2009, and another to coordinate records management and 
the creating, organizing, and archiving of digital resources.  
 
Continued prioritization of library instruction coupled with the return of full reference staffing 
resulted in the highest use of these services in 10 years. Last year alone, instruction sessions 
grew by 31 courses after holding steady and then dropping due to a vacancy. Successful 
instruction sessions, outreach to faculty, and ongoing conversations about information literacy 
account for the growth in library instruction activities.   
 
Physical holdings have grown; digital collections even more so. Since 2007 the number of full-
text journals has gone from 15,000 to more than 40,000. We’ve also added two major e-book 
packages (Ebook Library and ebrary), and piloted the delivery of streamed feature films in 
several academic courses through Swank’s Digital Campus. 
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Until the new library is completed in 2014, the College Archives and the Chapin Library of Rare 
Books are housed in shared quarters near campus. The vast majority of their collections are now 
held in the high-density facility. Access to those materials is provided by scanning and delivering 
articles from bound journals or by bringing the volumes to campus. These services have been 
well received by users.  
 
To continue their commitment to assessment, the libraries this spring have surveyed students, 
faculty, and staff about their experiences with library service, organization of information, and 
space. The results are being analyzed at the time of writing. 
 
The Office of Information Technology has also, despite budget and staffing pressures, managed 
to focus its resources, expand offerings, and plan for programming in the Center for Media 
Initiatives that will be integrated into the new library. 
 
In the past five years, the office has launched the following initiatives (in addition to the ones 
mentioned above). 
 

x Expanded support of multimedia users and the availability of media labs.  
 

x Added student media mentors, who help faculty and students learn the tools needed for 
specific courses. 
 

x Shifted its learning management to Moodle, which has been well received by faculty. 
 

x Trained student interns in all aspects of video production, which has enabled the support 
of, among other things, a series of TED-type talks by faculty. 
 

x Met a dramatic rise in demand for rental equipment, especially high-end digital SLR 
cameras, digital audio recorders, HD video cameras, and tablets. 
 

x Established a team to support the development of websites for departments, offices, and 
the college as a whole, which recently was integrated into the Communications Office. 
 

x Enhanced network security by expanding to all college computers the project to remove 
personally identifiable information, implementing a solution for patch and update 
management, installing a new appliance to block malware, taking steps to reduce the 
possibility of our server being used to send spam, and retaining a firm to conduct an 
external security review.  
 

x Absorbed the college’s telecom operations. 
 

x Updated the wireless network to the 802.11N standard and the core network backbone to 
10G. 
 

x Developed for departments and offices an easily maintained mobile framework. 
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x Implemented a system that reduced student printing by two-thirds and faculty/staff 
printing by 20%, and pursued other aspects of green computing. 
 

x Began training all faculty and staff on issues of data security. 
 

x Implemented stricter consequences for violations of the Digital Millennium Copyright 
Act. 

Over the past five years, the Williams College Museum of Art went through a process of self 
study that resulted in a plan to refocus museum activities on the college’s teaching mission. The 
plan has included, among other initiatives, the first reinstallation of the collection in many years. 
The thematic re-hanging focuses on the idea of “the museum.”  

Also in line with the college’s mission, WCMA was able, with a grant from the Andrew W. 
Mellon Foundation, to add the position of curatorial fellow for diversity in the arts. The 
fellowship encourages diversity within the museum field by bringing a promising young scholar 
to Williams with expertise in areas of art history that are underrepresented on the museum’s 
staff. The purpose is twofold—to bring a broader global perspective to the museum’s programs 
and collection while providing a professional bridge for a recent graduate who plans a career in 
the museum field. The fellowship has deepened WCMA’s connection to the campus and has 
greatly informed curatorial process and thinking at the museum. It’s expanded the museum’s 
ability to present, interpret, acquire, and teach with art across time and cultures.  
 
To enhance the aesthetic experience of all who live, work, and visit here, the museum led the 
development of a process for the placement of public art and the commissioning of two major 
works that have been installed in prominent outdoor spaces. 
 
The arrival in Spring 2012 of a new director provides the museum with another opportunity to 
think about its role in the college, and in particular its outreach to students. 
 

Physical and Technological Resources 

Like virtually all other aspects of college operations, the construction of new buildings and the 
renewal and maintenance of current ones had to be adapted when the global financial crisis hit 
and then recalibrated for an era in which the college’s finances are projected to grow but at a 
slower rate. In Fall 2008, we suspended two capital projects (building a new library and 
renovating an outdoor athletic complex) and reduced annual spending on capital renewal from 
roughly $12 million to $6 million. We could do the latter because of the strong shape the 
physical plant was in. We’ve recently begun to increase capital renewal spending, which is 
budgeted at $10.7 million for 2012-13. Successful fundraising has enabled us to restart the 
library project, now scheduled to open in 2014, while fundraising for the athletics project 
continues. Our new approach, beginning with the library, is to secure at least 50% of the cost of 
any capital project before it begins. 
 
In the past five years, we’ve achieved the following changes: 
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x Opened two new buildings of faculty offices and high-functioning classrooms to replace 
a dysfunctional warren of such spaces. 
 

x Opened off site a new high-density book shelving facility as part of the larger library 
plan. 
 

x Eliminated two dining halls as described in “Students.” 
 

x Opened near campus a new facility for The Williams Children’s Center (daycare). 
 

x Received from the Williams Club of New York a gift of its Manhattan building and 
subsequently sold it following the elimination of our Williams in New York academic 
program. 

 
We’ve devised a new framework for long-range capital planning. This database calculates the 
estimated replacement value of each of our buildings as an aid to prioritizing projects, 
developing timelines, and identifying points of pressure on capital. 
 
We’ve also developed a new process for capital budgeting that deepens the involvement of the 
faculty/staff/student Committee on Priorities and Resources and of the Zilkha Center for 
Environmental Initiatives in the contemplation of large capital and renewal projects. 
 
Environmental considerations play an increasing role in facilities planning. Concentrated efforts 
in the past five years have significantly reduced building-related energy use and greenhouse gas 
emissions. We’ve invested in energy conservation projects, including electrical and steam 
metering systems; installed photovoltaic panels on the book shelving facility; improved control 
systems and operating practices; changed to cleaner fossil fuels; worked toward LEED 
certification of new building projects; and adopted energy modeling, building systems 
commissioning, recycled waste management, and other sustainable design practices.  
 
We’ve drafted building guidelines that are intended to establish targets for the energy use and 
emissions associated with building programs. They offer a common understanding of how our 
guiding principles of sustainability should be realized in construction and major renovation 
projects. They also document our aspirations for establishing sustainability goals for major 
capital projects in a form that can be shared with individuals, other institutions, and the public.  
  
We experimented for three years with trying to shut down as many buildings as possible over 
Winter Break. This involved giving staff four extra paid days off between Christmas and New 
Year. Facilities staff used measuring devices to monitor buildings’ energy use. In this way we 
learned a lot about how to run many buildings more efficiently even outside shutdown mode. At 
the same time, we learned that the shutdown posed difficulties for a fair number of faculty, 
especially as our Winter Study Period begins as soon as possible after Jan. 1. After analyzing 
over those three years the amount of utility savings and greenhouse gas reductions, the effect on 
staff (which of course was very positive), and the effect on faculty (which for many was 
problematic), we changed the program’s emphasis. Instead of being a Winter Break Shutdown, 
intended to minimize energy consumption, with the added benefit of providing staff with extra 
time off at the holidays, it is now a Staff Winter Break, intended to provide that time off for staff, 
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with the added benefit of reducing energy consumption, though not as much as previously. The 
practical difference is that we now maintain heat in all buildings that house faculty offices and 
labs. 
 

Financial Resources 
 
As stated in various sections of this report, the story of Williams over the past five years has 
been in significant part our adjustment to the drop in financial resources in 2008-09 and their 
subsequent growth at rates lower than had previously been the norm. 
 
The endowment’s value went from $1.9 billion in July 2007 to as low as $1.3 billion early in 
2009 before growing to $1.8 billion by July 2011. 
 
Our investment strategy, as set by the Investment Committee of the board and the Investment 
Office, remains effective. Over the past five years, the endowment has posted a 6.1% annualized 
return as U.S. stocks earned 2.9% and a traditional 60/40 stock/bond portfolio earned 4.8%. We 
also managed throughout the market upheaval to maintain enough liquidity to avoid needing to 
borrow for this purpose. 
 
For long-range planning we assume that our investment return will average 5% in real terms, so 
that if the consumer price index were 3%, the endowment would grow by 8%. 
 
In the near term, we had to decrease significantly our dependence on endowment. Our operating 
spending from financial assets went from the $90 million projected for 2008-09 to as low as $64 
million in 2009-10. It was $80 million in 2011-12. 
 
Through a process described in “Special Emphases,” we chose to respond by raising fee revenue 
somewhat (by increasing the target entering class size from 535 to 550 and reintroducing a low 
loan program) while reducing spending significantly (through a number of steps described 
throughout this report). From its peak in 2007-08, our non-payroll spending on operations 
declined almost 20% by 2010-11, a savings of $9 million per year. 
 
We remain fully committed to educational quality, affordable access for students from all 
backgrounds, competitive compensation for our employees, and well-maintained facilities. Each 
year we spend $80,000 per student, while the average student pays around $33,000 (and the 
average aided student around $14,000). The difference is basically covered by the general 
subsidy that goes to all students, including those who pay the full comprehensive fee, and the 
individual subsidies given to the half of our students who qualify for financial aid, all of which 
remains based on need. 
 
In terms of debt, in 2011 we converted $42 million of variable-rate bonds to fixed-rate and 
issued $50 million of new variable-rate bonds to support the construction of a new library, work 
done to our main lecture and music hall, and several building renewal projects. Meanwhile, over 
the past five years we’ve paid off $20 million of debt. We’ve benefitted from extremely 
favorable interest rates during this period, and our debt payments are up to date with no 
concerns. 
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In the past year, we drafted a debt and liquidity policy to help manage the cost of capital, in 
particular by guiding decisions on the issuance and structure of debt and on the use of credit lines 
and derivatives.  
 
Looking forward, the economic, political, and investment climate remains volatile, but our eye 
remains focused on meeting our long-term investment objectives while maintaining adequate 
liquidity.  

 
Public Disclosure 

 
As shown in the data form for this standard, the information that NEASC deems important to 
prospective and current students remains readily available to them.  
 
The area in which the college has significantly increased its reporting in the last five years is that 
of finances. This move began with the need to respond to the global financial crisis. It was 
important that the campus and alumni communities obtain a deeper understanding of our 
finances, given broad involvement in our governance structure and the need for all college 
members to understand the reasons why decisions needed to be made, what those decisions were, 
and what effects they would have. 
 
While the immediate crisis has passed, the heightened level of financial reporting carries on. One 
way is through a series of updated reports like the ones available on the provost’s website. The 
material at http://tinyurl.com/c3cglgy and on the pages linked to from that site address college 
members’ increased, post-crisis appetite for understanding of our finances, including trends in 
revenues and expenses. 
 
Even before Fall 2008, we’d decided to make information on our endowment practices more 
widely available than it had been to all but the prospective and current donors who’d expressed 
interest in it. The resulting Williams Investment Report (http://tinyurl.com/bpaenhd) is now 
annual.  
 
Each year we draw the attention of the campus and alumni communities to these two new 
sources of information, which together provide such a fuller understanding of our finances. 
 
Another area in which disclosure has grown significantly is sustainability. Each year we report 
on campus and on the website about progress toward our greenhouse gas emissions goals. We 
also make public our submissions to the Sustainability Tracking Assessment & Rating System of 
the Association for the Advancement of Sustainability in Higher Education. The program’s 
purpose is to “enable meaningful comparisons over time and across institutions using a common 
set of measurements developed with broad participation from the campus sustainability 
community.” 
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Integrity 
 

Since the Self Study, we’ve added to our employee handbooks a Code of Conduct that articulates 
longstanding commitments to operating in ways that assure trust among all constituencies. 
http://tinyurl.com/7vduv46  
 
One component of the code is a conflict of interest policy applicable to a broad range of senior 
and mid-level administrators. This policy, modeled on the longstanding conflict of interest policy 
for trustees and officers, requires covered employees to submit annual disclosure forms on which 
they provide information about any business or personal dealings or relationships that might 
present a conflict of interest with their college responsibilities. Those forms are reviewed by the 
Office of the Vice President for Finance and Administration.  
 
In 2008, we established for the first time a position of in-house legal counsel and hired on a part-
time basis an experienced higher education lawyer who had served the college for many years as 
outside counsel. 
 
To ensure for all employees as healthy a workplace as possible and to meet growing expectations 
among governments and insurers, we expanded in 2012 our program of training on issues of 
harassment and discrimination. All faculty and staff will now receive training every three years 
through a combination of online and in-person programs. 
 
To ensure that administrative offices were up to date on the proliferation of government 
regulations that effect college operations and that they had procedures in place to meet them, the 
college in 2010 charged a group of administrators with surveying all offices. The group asked the 
heads of all administrative offices which regulations they understood applied to their operations, 
how they learned about changes in regulations, and what internal structures they had in place to 
ensure compliance. The results, compiled into a report given to the board, were reassuring. In 
very few instances did the surveying group need to remind an office of regulations it hadn’t 
listed. (And in some of those instances they’d been aware of them without listing them.) Office 
heads expressed confidence that they reliably learned about changes in regulations, usually from 
their professional organizations or from the college’s counsel. And in almost every case 
sufficient internal compliance structures seemed in place. 
 
One result of this exercise was the formation of a Compliance Committee (whose members 
represent our most regulated operations and include the college’s counsel and the assistant to the 
president for public affairs). This group meets monthly to identify areas of compliance that 
require college attention and to plan how to address them.   
 
We’re now beginning the process of more systematically gathering information on the larger 
category of risk management. A similar questionnaire has been sent to administrative offices. We 
expect similar results: that offices are aware of the major risks in their operations and that 
someone manages them on a regular basis. If so, we can be reassured; if not, we’ll have learned 
important information. A report will go to the board that highlights the top 10 or so areas of risk 
and describes how they’re managed. 
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Assessment, Retention, Student Success 
 
 
Williams students continue to graduate at nationally high rates and are well prepared, by all 
standard measures, for the world they enter. 
 
Of the class that entered in the fall of 2005 89% graduated within four years, 94% within five 
years, and 95% within six. These figures have not changed significantly over the past five years. 
Even though the overall graduation rates can’t mathematically get much higher, some differences 
remain among student groups. Even those rates are extremely high by national standards, but 
we’re working on ways, described below, to improve the experiences of these groups of students 
in ways that should have multiple positive effects, including on the rate at which they graduate. 
 
Williams students continue to win a disproportionate share of national post-graduate fellowships 
and awards along with admission to the most competitive graduate and professional schools. 
They also succeed in their professions—in many cases after investing several years in further 
broadening experiences. Typically within five years, 67% of alumni will have gone on to attend 
graduate or professional school. By 20 years out, almost 90% report having enrolled in a 
graduate program of some kind.  
 
In both quantitative and qualitative research, our graduates give a great deal of credit to their 
Williams experience for their subsequent success. Some 91% report that their undergraduate 
experience here prepared them either “very well” (69%) or “more than adequately” (22%) for 
their graduate or professional school. Some 83% report that Williams prepared them either “very 
well” (53%) or “more than adequately” (30%) for their current careers.   
 
Likewise, most alumni believe that Williams prepared them well with life skills such as thinking 
analytically, writing effectively, and communicating well orally as seen in the table below. It’s 
based on data from the 2009 version of the Survey of Alumni that we administer every five 
years, which asks graduates to reflect on their undergraduate experience and how it’s affected 
their lives since. 
 

Based on what you know now, 
how well do you think Williams 
prepared you to… 

Very 
Poorly 

Less than 
Adequately Adequately 

More than 
Adequately Very Well 

mean 1 2 3 4 5 
Think analytically and logically 0% 0% 7% 24% 69% 4.6 

Write effectively   0% 1% 12% 30% 57% 4.4 

Acquire new skills and knowledge on 
your own  

0% 2% 11% 33% 54% 4.4 

Formulate creative/original ideas and 
solutions 

0% 2% 16% 33% 49% 4.3 

Understand the significance of art, 
music, literature, & drama 

0% 3% 19% 30% 48% 4.2 

Communicate well orally   1% 5% 22% 33% 39% 4.0 
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Based on what you know now, 
how well do you think Williams 
prepared you to… 

Very 
Poorly 

Less than 
Adequately Adequately 

More than 
Adequately Very Well 

mean 1 2 3 4 5 
Be self-confident 1% 8% 17% 36% 38% 4.0 

Gain in-depth knowledge of a field 1% 5% 23% 31% 39% 4.0 

Work effectively as a member of a 
team  

1% 7% 26% 35% 32% 3.9 

Relate well to people of different 
races, nations  & religions 

1% 7% 26% 34% 32% 3.9 

Understand social problems  1% 9% 25% 33% 32% 3.9 

Understand role of science and 
technology in society 

1% 10% 31% 30% 28% 3.7 

Be an effective leader 1% 10% 32% 31% 26% 3.7 

Maintain a healthy lifestyle 2% 13% 30% 28% 28% 3.7 

Be an active member of your 
community 

1% 13% 30% 30% 25% 3.6 

Use quantitative tools 2% 11% 36% 27% 24% 3.6 

Read or speak a foreign language  24% 22% 31% 11% 13% 2.7 

 
 
Another survey question asked which aspects of undergraduate education alumni would have the 
college change its emphasis on. Those responses, shown below, indicate that our alumni see 
virtually no need to improve the college’s most central function—providing “a broad liberal arts 
education.” There are, however, aspects of a Williams education that they would have us 
increase our emphasis on. This we’re doing, especially regarding leadership, through curricular 
and co-curricular initiatives, and fostering public service, which was the focus this year of a 
special task force. 
 
How would you change the 
emphasis Williams places on 
these aspects of undergraduate 
education? 

Reduce a 
great deal 

Reduce 
somewhat 

Keep 
about the 

same 
Increase 

somewhat 
Increase a 
great deal 

mean 1 2 3 4 5 
Teaching leadership skills 0% 1% 35% 52% 12% 3.7 

Fostering public service 0% 2% 36% 49% 13% 3.7 

Developing skills valuable in the 
workplace 

0% 2% 44% 39% 15% 3.7 

Faculty-student contact outside class 0% 0% 50% 40% 10% 3.6 

Teaching global awareness 1% 2% 49% 36% 12% 3.6 

Promoting moral and ethical 
development 

0% 1% 51% 36% 11% 3.6 

Fostering teamwork and cooperation 0% 1% 52% 38% 9% 3.6 

Overall emphasis on teaching 0% 0% 82% 15% 2% 3.2 

A broad liberal arts education  0% 4% 83% 11% 1% 3.1 
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While the overall success of Williams graduates is high and they attribute much of it to their 
undergraduate experience, the college continually seeks to improve the education it provides. 
Doing so requires understanding those factors that most advance student learning and those that 
impede it. We describe here two major analyses of this kind. The first involves all Williams 
students while the second focuses on those from populations that historically had been 
underrepresented here. 
 

What Most Helps Williams Students Learn? 
 
Our institutional research office sought to answer this question using the extensive data already 
available to us. That analysis, based on a concept and framework developed by the institutional 
research office at Colby College, is summarized here. 
 
We began with the premise that, although survey and other data give us reason to believe that 
students gain from their Williams experience, we would benefit from understanding better: 
 

x how much students say they learn  
 

x the kinds of things students seem to learn  
 

x what, among the many different activities students engage in, causes them to learn 
the most. 

 
By better understanding the correlates of student learning, we can better emphasize those 
experiences that appear to lead to learning. 
 
Assessing how much students learn 
 
There being no reliable and objective measure of overall student learning, we turned to the most 
accessible measure available—student self-reporting. Specifically we focused on a survey of 
enrolled students used by a number of peer schools. One question lists 27 “abilities and skills 
that may be developed as part of an undergraduate education” and asks students to indicate the 
extent to which they perceive that their ability in each area “has changed since they first enrolled 
at Williams.” (We dropped first-years from this 
analysis given they’d been here so short a time.)  
 
Summing each student’s rating (1-4) on each of 
the 27 items and taking the average distills the 
items into an overall average gain score for each 
individual. Students who’ve learned a lot will 
have average scores close to 4, and individuals 
who’ve learned little will have average scores 
close to 1. This is a simple approach to a single 
overarching scale of learning. 
 
We find that the “average gain” is 2.95, which 
equates, on the 4-point scale, to “stronger now.” 

Average Gain
4.003.503.002.502.001.501.00
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As a starting point, this result corroborates our understanding that students do learn here and 
provides a basis for possible longitudinal studies and comparisons of groups of students. 
 
It’s worth noting at this point the degree of correlation between average reported overall gain and 
GPA. If we assume that GPA is itself a measure of student learning, then we’d assume it would 
correlate with average gain. In fact, those variables correlate only weakly (Pearson correlation, r 
= 0.103). If we assume that our average gain index is a valid measure of student learning, we 
must conclude that GPA is a relatively poor measure of student learning. 
 
This point addresses, in part, those who would believe that because faculty assign grades, they 
have per se assessed or measured student learning. While perhaps true at the course-level, these 
data suggest that it’s not true at the cumulative level.   
 
Assessing the different types of student learning 
 
Average gain is a rather rough measure. To unpack it, we can distill the original 27 gain items 
into a smaller number of types that represent broader abilities, using a statistical technique 
known as factor analysis. This technique looks at how all the items correlate with one another 
and then groups them into logical types that best represent the underlying constructs being 
measured. Applying this technique yields a solution of five types of learning.   
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Factor analysis of gain items (rotated component matrix) 
 

  
  

Item Loadings 

F1 F2 F3 F4 F5 
Think analytically and logically .734         
Formulate/create original ideas and solutions .709         
Acquire new skills and knowledge on my own .684         
Write effectively .606         
Gain in-depth knowledge of a field (e.g., academic major, 
occupational field) .562        

Communicate well orally .541         
Evaluate and choose between alternative courses of action .535         
Plan and execute complex projects .523         
Synthesize and integrate ideas and information .517         
Develop self-esteem/self-confidence   .756       
Resolve interpersonal conflicts positively   .747       
Adapt to change (new technologies, different personal 
circumstances, etc.)   .534       

Function independently, without supervision   .511       
Understand myself: abilities, interests, limitations, personality   .501       
Understand the process of science and experimentation     .843     
Evaluate the role of science and technology in society     .795     
Use quantitative tools (e.g., statistics, graphs)     .679     
Prepare for a career     .472     

Appreciate art, literature, music, drama       .636   
Develop an awareness of social problems       .602   
Identify moral and ethical issues       .600   
Place current problems in historical/ cultural/ philosophical 
perspective .444     .543   

Acquire broad knowledge in the arts and sciences       .468   
Read or speak a foreign language       .420   

Function effectively as a member of a team         .631 
Relate well to people of different races, nations, and religions       .403 .582 
Lead and supervise tasks and groups of people   .414     .539 

Extraction Method: Principal Component Analysis.  
Rotation Method: Varimax with Kaiser Normalization. 
Rotation converged in 8 iterations. 
Loadings of <0.4 are suppressed. 
 
We conclude that there are five basic types of learning (as measured by these items) happening at 
Williams. Broadly, and in descending order of relative strength, we can call them learning in: 
 

1) Traditional liberal arts academic ideals (LAI) 
2) Personal understanding & growth (PUG) 
3) Scientific facility (SCI) 
4) Aesthetic and ethical awareness (AES) 
5) Teamwork and interpersonal skills (TIS) 

 

“Traditional Liberal Arts 
Academic Ideals”  

“Personal 
Understanding 
and Growth” 

“Scientific 
Understanding 
and Facility” 

“Aesthetic and 
Ethical 
Awareness” 

“Teamwork and 
Interpersonal 
Skills”  
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It’s reassuring to see liberal arts academic ideals such as analytical thinking and effective writing 
loading so strongly on the first type. And it’s interesting that personal growth is the 2nd strongest 
type, with items such as developing self-confidence and functioning independently. The 3rd and 
4th types, broadly speaking, correlate with gains in specific kinds of abilities, with the 3rd factor 
describable as gain in scientific ability and the 4th describable as gain in aesthetic and ethical 
awareness. The 5th, and last, type seems to load nicely into an easily interpretable gain in 
teamwork. 
 
Taken together, these types of learning align strongly with the college’s mission. 
 
Seeing that learning clusters into five types, it’s reasonable to ask if and how our students gain 
differentially in each. That is, are students gaining more in LAI than SCI? More in PUG than 
TIS? Using the same technique, we created average gain scores for each of the five types by 
taking an average of the reported gains on the items that load on each type. Doing this shows that 
students gain most in liberal arts ideals (LAI) and least in teamwork and interpersonal skills 
(TIS). 
 
           Average gains in learning factors 

 

Average 
overall 
gain 

Gains sub-factors 
Traditional 
liberal arts 
academic 

ideals 
(LAI) 

Personal 
understanding 

& growth 
(PUG) 

Scientific 
facility 
(SCI) 

Aesthetic 
and ethical 
awareness 

(AES) 

Teamwork 
and 

interpersonal 
skills (TIS) 

Mean 2.96 3.14 2.97 2.82 2.86 2.75 
Std. Dev. 0.39 0.44 0.55 0.61 0.48 0.58 

Valid N 886 886 885 885 885 885 

 
We can visualize the frequency distributions of these learning factors, and their relationship to 
the overall gain, by plotting their normal curves atop each other. 
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Assessing the causes of learning 
 
We’ve seen that students report gains and that these gains can be boiled down to five broad 
constructs. But what makes some students gain more than others? And what specific experiences 
lead to gains in one area over another? To answer these questions we need some measure of 
student experiences or, as some might term it, engagement. 
 
Two batteries of questions appear in our student survey that directly or indirectly relate to 
engagement in academic and extracurricular life. These questions quantify the extent to which 
students partake of various academic activities and also the hours per week they engage in some 
other (not necessarily academic) activities.   
 
The first question asks, “During the current school year how often have you done each of the 
following?”  The second asks, “During the current school year, approximately how many hours 
do you spend during a typical week doing the following activities?”  
 
Taken together these two batteries contain 65 items that can be grouped into 11 underlying types 
of engagement. And, of course, individual students are engaged differently on all these factors.   
 

Average reported gain 
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The list of things that might (and probably do) affect self-reported learning is vast.  However, 
only a handful of them have been captured, limiting the variables to a manageable number. From 
the list of measured characteristics we identified a list of suspected predictors of student learning.  
These are: 
 

1. GPA 
2. Verbal SAT 
3. Math SAT 
4. Gender 
5. Race 
6. Citizenship 
7. Decision type (early, waitlist, transfer) 
8. Receive need-based aid (yes or no) 
9. Estimated parental income 
10. Intercollegiate athlete (yes or no) 
11. Intended or declared major field 

and… 
12-17. The six activity-based engagement types 

and… 
18-22. The five-hours-per-week-based engagement types 

 
A regression for average overall gain using all of the above variables results in a model that is 
highly significant1 and explains 20% of the variance in average gain.   
 
What’s interesting is which variables contribute to the model’s predictive power and which 
don’t.2  The only significant predictors are from the group of so-called activity-based 
engagement variables. This means that GPA, SAT, race, gender, major, and all the other 
variables are of little importance. 
 
This is a key finding. Despite the belief that grades are per se a valid measure of learning, it turns 
out that GPA is in fact a poor predictor of what we’re calling average learning. It’s not the 
students who get good grades who are learning the most. Rather, it’s those who spend the most 
time with faculty members, use the library, and conduct independent research—and those things 
don’t necessarily correlate well with GPA. 
 
The best predictors by far of average gain are the group of activity-based engagement variables. 
The five most significant predictors are, in order, those variables labeled interactive learning; 
faculty interaction; use of the library; use of math, computers, and the scientific method; and 
group learning. In fact, these five variables together account for 74% of the predictive power of 
the regression model.3  
 
 
 
                                                        
1 Linear regression, p=.000, F=5.806, adjusted r2=0.196 
2 Compare the t-values to gauge the relative power of each variable in the prediction of average gain.  The degree to 
which t-values deviate from 0 indicates the power of that characteristic to predict average gain.  Negative values are 
inversely related to average gain score, but are still “predictive” in that sense.  
 

3 Adjusted r2 of model without these five factors =.051 
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       Regression coefficients for average gain 
 

  

Unstandardized 
Coefficients 

Standa
rdized 

Coeffici
ents 

t Sig. B 
Std. 
Error Beta 

(Constant) 2.716 .279   9.750 .000 

Demographic 
variables 

GPA (spring 07 
cumulative) .078 .052 .073 1.489 .137 

Verbal SAT .000 .000 -.024 -.508 .612 
Math SAT 5.32E-005 .000 .009 .166 .868 
Sex (Female=1) .022 .033 .028 .687 .492 
Black -.083 .068 -.057 -1.231 .219 
Hispanic -.008 .061 -.005 -.124 .902 
Asian -.026 .053 -.021 -.494 .621 
American Indian .438 .365 .046 1.201 .230 
Nonresident Alien .087 .079 .049 1.100 .272 
Early admit .030 .033 .037 .901 .368 
Waitlisted admit .030 .068 .018 .442 .658 
Transfer admit -.231 .184 -.048 -1.255 .210 
Aided -.007 .050 -.009 -.148 .883 
Parental income  -.004 .007 -.036 -.596 .552 
Athlete .017 .043 .021 .405 .685 
Sci major -.006 .057 -.006 -.103 .918 
Social Sci major .061 .048 .075 1.262 .208 
Hum major .070 .054 .068 1.290 .198 

Activity-
based 

engagement 
factors 

Faculty interaction .088 .017 .219 5.289 .000 
Use of math, 
computers and 
scientific method 

.071 .019 .175 3.659 .000 

Interactive learning .089 .016 .229 5.587 .000 
Use of the library .069 .016 .171 4.224 .000 
Art and music .019 .017 .047 1.115 .265 
Group learning .049 .016 .125 3.102 .002 

Hours per 
week-based 
engagement 

factors 

Recreation and 
socializing .012 .016 .031 .751 .453 

Athletics and 
exercise .036 .022 .088 1.634 .103 

Extracurricular 
student groups -.013 .019 -.031 -.674 .501 

Extracurricular 
writing -.003 .020 -.006 -.157 .876 

Working for pay -.001 .017 -.004 -.082 .935 
        Dependent Variable: Average overall gain 
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This regression employed the very crude average gain as the dependent variable. Given the wide 
range of abilities assessed, it’s quite possible that this analysis conceals meaningful relationships 
between our group of predictor variables and the five different types of learning we identified in 
our factor analysis of the 27 gain items. 
 
The table below shows, in highlighted yellow, those variables that were statistically significant 
predictors of each type of learning.   
 
Regression coefficients for gains factors 

  

Liberal arts 
academic 

ideals 

Personal 
Under-

standing & 
Growth 

Scientific 
facility 

Aesthetic & 
ethical 

awareness 

Teamwork 
& inter-

personal 
skills 

Beta Sig. Beta Sig. Beta Sig. Beta Sig. Beta Sig. 
(Constant) 9.6E-19 7.1E-12 1.2E-10 3.2E-12 5E-11 

Demographic 

GPA 0.13 0.01 0.03 0.51 -0.01 0.87 0.08 0.14 -0.02 0.76 
Verbal SAT -0.03 0.52 -0.05 0.31 -0.04 0.32 0.01 0.88 0.05 0.34 
Math SAT 0.00 0.96 0.03 0.58 0.05 0.27 -0.01 0.84 -0.05 0.34 
Sex (Female=1) -0.02 0.66 0.06 0.18 0.03 0.36 0.04 0.30 0.00 0.99 
Black -0.03 0.51 -0.09 0.06 0.02 0.62 -0.02 0.68 -0.13 0.01 
Hispanic 0.01 0.83 -0.05 0.26 0.02 0.67 0.02 0.68 -0.02 0.59 
Asian -0.03 0.41 0.01 0.87 -0.04 0.35 -0.02 0.59 0.03 0.52 
American Indian 0.05 0.20 0.03 0.41 0.01 0.68 0.06 0.16 0.01 0.80 
Nonresident Alien 0.07 0.11 -0.03 0.48 0.02 0.67 0.05 0.33 0.10 0.03 
Early admit 0.06 0.13 0.06 0.16 0.02 0.61 -0.05 0.23 0.06 0.18 
Waitlisted admit -0.03 0.41 0.06 0.16 0.00 0.93 0.05 0.28 0.01 0.79 
Transfer admit -0.06 0.11 -0.04 0.28 -0.01 0.87 -0.03 0.52 -0.04 0.32 
Aided 0.05 0.42 -0.01 0.86 0.02 0.67 -0.04 0.54 -0.12 0.07 
Estimated Income -0.05 0.44 0.01 0.91 0.00 0.97 -0.04 0.56 -0.07 0.25 
Athlete 0.02 0.63 -0.04 0.48 0.01 0.87 0.03 0.56 0.07 0.22 
Sci major -0.04 0.51 -0.05 0.49 0.08 0.17 -0.03 0.69 0.05 0.47 
Social Sci major 0.04 0.48 0.05 0.41 0.05 0.36 0.07 0.25 0.09 0.14 
Hum major 0.02 0.69 0.03 0.59 0.02 0.61 0.13 0.02 0.07 0.22 

Activity-based 
engagement 

factors 

Faculty interaction 0.25 0.00 0.17 0.00 0.09 0.03 0.17 0.00 0.12 0.01 
Math, computers and 
scientific method 0.09 0.05 0.13 0.01 0.47 0.00 -0.04 0.43 0.07 0.19 
Interactive learning 0.33 0.00 0.13 0.00 0.13 0.00 0.09 0.03 0.12 0.01 
Use of the library 0.19 0.00 0.13 0.00 0.00 0.90 0.21 0.00 0.08 0.08 
Art and music 0.02 0.65 0.06 0.15 -0.08 0.04 0.13 0.00 0.04 0.33 
Group learning 0.08 0.04 0.09 0.03 0.17 0.00 0.04 0.30 0.13 0.00 

Hours/week 
based 

engagement 
factors 

Recreation & social. 0.02 0.60 0.02 0.59 0.01 0.78 0.05 0.24 0.00 0.92 
Athletics and exercise 0.08 0.14 0.08 0.15 0.05 0.30 0.06 0.28 0.07 0.25 
Extracurricular 
student groups -0.11 0.02 0.01 0.87 -0.05 0.25 0.04 0.47 0.04 0.36 
Extracurricular writing 0.00 0.93 0.00 0.91 -0.04 0.23 0.00 0.95 0.01 0.73 
Working for pay 0.02 0.67 -0.02 0.65 -0.01 0.87 -0.01 0.85 -0.01 0.90 

 
 
Again, most of the significant predictors were the activity-based engagement variables, though 
with some interesting exceptions.   
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For example, involvement in extracurricular groups seems to have a negative influence on gains 
in the traditional liberal arts academic ideals. Could this be an indicator of the detrimental effect 
of over-commitment with student groups? This resonates with anecdotes about how academics 
can suffer when students get too involved in extracurricular activities. 
 
GPA was an insignificant predictor in our model of overall average gains leading to the 
conclusion that GPA was a poor proxy for learning. But when we look only at gains in the 
traditional liberal arts academic ideals, we see that GPA is in fact a significant predictor of the 
dependent variable. That is, when we define learning narrowly as the form of purely academic 
learning that traditionally has been connoted by the term “liberal arts,” GPA is in fact a good 
measure of it.   
 
What do these data tell us? If we believe that the most important type of learning that students 
should get from their Williams experience is in the area of traditional liberal arts academic 
ideals, then the best way to “cause” that learning is to increase student’s activity-based 
engagement variables—the key ones being faculty interaction and interactive learning. The 
specific survey items that comprise those factors are: 
 

     Survey items within the two most critical engagement factors  
 

Faculty interaction Interactive learning 

Discussed your career plans and 
ambitions with a faculty member 

Worked on a paper or project that 
required integrating ideas or 
information from various sources 

Had intellectual discussions with 
a faculty member outside of class 

Conducted research using 
historical archives, surveys, field 
work, or other primary sources on 
a project 

Discussed your course selection 
plans with a faculty member 

Prepared a major written report, 
such as a thesis, honors project, 
or significant research paper 

Discussed your academic work 
with a faculty member 

Made a formal presentation in 
class 

Interacted with a faculty member 
at a social event 

Worked with a faculty member on 
a research project for credit 

Worked with a faculty member on 
a research project not for credit Participated in class discussions 

 
Having narrowed the predictive variables to 12 key items within two key factors, we can run a 
regression using only these 12 variables to determine which are most predictive. That is, if we 
wanted to increase student learning and could commit resources to improving only a few 
variables, which should they be? 
 
The most significant variables turn out to be those that involve spending time with faculty. The 
most powerful lever for increasing learning, especially learning in the traditional liberal arts 
academic ideals is quite simply face time with faculty. It doesn’t seem to matter what form the 
interaction takes. It could be in the form of one-on-one discussion of academic work, faculty-
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student research (like a thesis or independent study), or even faculty-student socializing. The 
amount of interaction predicts self-reported gains. 
 
Activities that this suggests include thesis research, independent study, and work as a lab 
assistant, which provide opportunities to work closely with a single professor; to create a 
significant piece of written work; and, in some instances, to make a formal presentation. These 
opportunities also tend to lead to social interaction with faculty. This analysis presents a 
hypothesis that, to the extent possible, encouraging thesis research as a capstone experience for 
seniors will result in greater student learning. 
 
A surprisingly predictive variable, the significance of which spans three types of learning, is 
interacting with faculty at a social event. To that end, occasions that promote such interactions 
seem likely to pay off in student learning and growth. These data suggest that our programs that 
make it financially easier for faculty to socialize with students are worth their cost and are 
candidates for expansion when college finances allow. 
 
Another powerful lever, and one perhaps the college could put to more effective use, is making a 
formal presentation in class. This variable significantly predicts three of the learning subtypes 
and overall learning. At this point, relatively few majors and only a fraction of courses require 
formal presentations. Given the influence that this experience has on learning, the college should 
consider ways to encourage it.    
 
Learning can take many forms. This research found and named five types of learning. Key 
drivers, especially of learning in what we’ve called the traditional liberal arts academic ideals, 
such as writing and analytical thinking, are influenced greatly by students’ experiences. 
Specifically, just two types of experience most powerfully predict this type of learning—faculty 
interaction and interactive learning. These data provide support for our recent expansion of the 
faculty and of the scope of the tutorial program, which, in addition to being writing intensive, 
involves intensive faculty interaction and frequent student presentation. 
 
This analysis in general corroborates our deep, historical sense that the college’s work takes 
place most fundamentally and powerfully in the interaction of faculty and students, and affirms 
our ongoing commitment to expanding and enhancing those interactions as the top priority of our 
planning. 
 
 

How Well Do Students from Previously Underrepresented Groups Thrive at Williams?  
 

The Diversity Action Research Team (DART) has looked, over the past few years, at differences 
in the experiences of groups of Williams students, particularly first-generation college students, 
students from underrepresented minority groups, international students, and, to some extent, 
women. While some differences are normal and healthy, others may indicate disparities in the 
quality of the Williams experience that can and should be addressed either through existing 
programs and resources or through new initiatives.   
 
The mission statement of the Office of Strategic Planning and Institutional Diversity reads, 
“Williams must continually foster a community in which members from all backgrounds can 
learn, live, and thrive.” DART set out to define what it means to thrive at Williams, to devise a 
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way to measure thriving, and to track thriving by different groups over time. This would give us 
tools to better understand the current situation, launch new initiatives, and monitor their effects. 
 
As background, DART reviewed the concerns raised in the Experiencing Williams video project 
of 2008 and the indicators of success and satisfaction reviewed by the Diversity Initiatives 
Coordinating Committee of 2004-06. We then set about developing a set of indicators that would 
define thriving in the context of a liberal arts college in general and Williams in particular. In 
addition to academic success, other important measures emerged, such as participation in a 
variety of activities and campus leadership. Wanting to use resources already available to the 
fullest extent possible, we began with data from our student information system and from the 
Enrolled Student Survey. Together these yield a manageable set of measurements that can be cut 
by race, gender, socio-economic status, and international status and tracked every two years. We 
selected the following measures: 
  

x Admission academic reader rating 
 

x Graduating GPA  
 

x Graduating GPA controlled for SAT 
 

x Satisfaction with Williams 
 

x Thesis taking 
 

x Tutorial taking 
 

x Division 1, 2, and 3 majors 
 

x Participation in study abroad 
 

x Participation in varsity athletics 
 

x Service as a JA 
 

x Knowing faculty well (enough to ask two or more for recommendations)  
 

x Likelihood of encouraging a similar high school senior to attend Williams 
 

x Feeling overwhelmed very often 
 

x Having health problems that have been difficult to handle in the past 12 months 
 

x Having health care needs that have not been met during the past 12 months 
 

x Having academic performance affected by health problems in the past 12 months 
 
We began with data from the past five years for each item. In the academic arena, we looked at 
the academic rating given to each student in the admission process and related it to his or her 
GPA at graduation. We found that some groups had GPAs higher than would be predicted and 
others lower than would be predicted. (The college makes public its data on differences in 
students’ experiences by group but not on student performance by group. Much of the former is 
in the paragraphs that follow. The latter is available to all relevant policymakers at the college.) 
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While this finding is not unique to Williams, it’s obviously central to the work of DART and 
other groups on campus, and is the impetus behind this entire initiative. 
 
Another facet of the academic experience is choice of majors. Students from these groups are not 
evenly distributed among majors. Those requiring more math skills (biology, computer science, 
economics, math, and physics) have relatively fewer African American, Latino/a, Native 
American, and first-generation students. Conversely, students from those groups major in 
relatively large numbers in American studies; comparative literature; theatre; and women’s, 
gender, and sexuality studies. Part of thriving, we decided, is being able to major in any chosen 
field, so we track majors in the three academic divisions. Consistent with our earlier impression, 
the most significant findings relate to Division 3 (sciences and math), where we see relatively 
more international students and relatively fewer African American and Latino/a students.  
 
A look at who writes a senior honors thesis showed relatively more international students and 
relatively fewer African American and Latino/a students. Tutorial taking showed a similar trend, 
with relatively fewer African American students. Participation in study abroad was quite evenly 
distributed.   
 
We chose to include participation in varsity athletics and service as a Junior Advisor as 
indicators of thriving because both are strong components of the culture of the college. As 
participants in varsity athletics, White students are overrepresented, and all other groups are 
underrepresented. These results are consistent over the past five years and constitute some of the 
greatest disparities we found. The trends in serving as a JA are much less conclusive, with only 
international students consistently underrepresented. Nevertheless, some years have shown 
marked disparities, so this is an area we’ll continue to watch closely.   
 
Three items that are suggestive of the quality of the Williams experience have to do with 
knowing faculty well enough to ask for a letter of recommendation, feeling positive enough 
about the college to recommend it to a high school senior, and frequency of feeling 
overwhelmed. There’s no discernible difference in the number of faculty members that students 
know—a particularly welcome result given the high relevance of this factor with overall student 
learning found in the study described above. The other two items, however, reveal clear 
differences. African American, Latino/a, and first-generation students are less likely than their 
White, Asian, and foreign peers to encourage a similar high school student to attend Williams, 
and they are more likely than White students to report feeling “very often overwhelmed by all 
they had to do in the current academic year.” 
 
Finally, we looked at mental and physical health as they relate to thriving at Williams. Health 
Services staff had sensed that a rising number of students worry about not being well, and they 
report an unprecedented need for funds to cover unmet health-related expenses. We fielded the 
American College Health Association’s National College Health Assessment survey in 2011 to 
collect baseline data on student health. Going forward we’ll include a few NCHA items on 
enrolled student surveys so we can track progress on these items. These questions ask about the 
frequency of difficult-to-handle health problems, the extent of unmet health needs, and the 
degree to which health problems interfere with academic performance.   
  
In addition to establishing measures of thriving, we completed a video project called Navigating 
Williams. In 2008 we videotaped focus group discussions with students from underrepresented 
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groups about the factors they felt most interfered with their getting the most out of their Williams 
education. Edited versions of those tapes made for fascinating viewing. They were shared widely 
throughout the college, including with students during first-year orientation, a regular faculty 
meeting, and with the Board of Trustees. The videos deepened the community’s understanding 
of the challenges some students face and led to changes in several programs and practices, 
especially around student support services. They led also to “Navigating Williams”—a project in 
which we identified students from underrepresented groups (including first-generation students) 
who we knew had thrived at Williams academically, athletically, or as campus leaders, and 
invited them to attend group discussions about how to succeed at Williams. From these 
discussions we identified three themes: social life, academics, and identity.  
 
A local videographer used these three themes to talk with 18 students individually about how 
they’d successfully navigated Williams. This resulted in three 10-minute videos. All three have 
been shown to selected audiences. The plan is to show them to all first-years during orientation. 
We hope to continue to make short videos on specific topics relevant to successfully “Navigating 
Williams” and to post them on the web so that they’re available to students when they need 
particular advice and can be viewed multiple times. We also imagine that they could be useful to 
students at colleges similar to Williams. 
 
Our provisional findings have led to some preliminary initiatives revolving around quantitative 
skills that we designed to address some of the academic disparities we’ve identified. DART has 
worked with the two summer pre-enrollment programs, Summer Science and Summer 
Humanities and Social Sciences, to ensure that both offer students opportunities to develop the 
kind of problem-solving skills that are required in most of our quantitative classes. SHSS offers 
an economics class that will require problem sets, and SSP offers two levels of math and special 
problem-solving sessions. Additionally, DART has followed two initiatives by science faculty: 
Biology Professor Wendy Raymond offered a section of Biology 101 that included special group 
study sessions. The goal was to model and direct the kind of group study that’s proven successful 
in the sciences. This program will now be expanded to all sections of Biology 101. Chemistry 
Professor Lee Park identified certain problem-solving shortfalls among her students and offered 
special workshops to enhance those skills.  
 
Because student learning depends so heavily on experiences with faculty, and because we sense 
that faculty of color face more challenges thriving at Williams than their White counterparts, 
DART has also turned to look at faculty thriving. While we’re just beginning to collect data, 
we’ve developed a set of measures that we plan to monitor over time. The set includes: 
 

x Diversity among current faculty 
 

x Hiring  
 

x Retention, attrition, and tenure rates 
 

x Salary equity 
 

x Leadership positions 
 

x Job satisfaction (as measured by HERI survey, every three years). 
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The associate dean for strategic planning and institutional diversity will play a key role in 
developing this project over the coming year. 
 
DART plans to continue to function in two ways to help students, faculty, and staff from all 
backgrounds to live, learn, and thrive at Williams. The first is to continue researching diversity 
issues on campus to understand them better by mining existing data for useful information and 
devising new ways to ask questions and dig deep for answers. The second role for DART is to 
propose initiatives for the group or for partners on campus who are equally committed to seeing 
all college members thrive.  
  

Conclusion 
 
Overall, Williams students grow during their time here in ways that align with the college’s 
mission, and they thrive here and afterward by all national standards. Wanting always to 
understand in more detail the differences in learning that take place and the factors that 
contribute to those differences, we continue to engage in major analyses like the two described 
here and to study the qualitative and quantitative feedback that we solicit from alumni as 
essential guides to our allocation of resources and our planning.  
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Plans 
 
 

Over the next five years, we need to establish plans regarding the curriculum, student support, 
housing, facilities, and the philanthropy needed for recent initiatives and those we anticipate. 
Here are brief summaries of the main areas. 
 
Curriculum and faculty 
The curriculum grew extensively over the past ten years, along with the size of the faculty. A 
substantial portion of this curricular growth was enabled by increases in the number and size of 
interdisciplinary programs. Interest in interdisciplinary study looks to continue to grow. The 
support of increased interdisciplinary work and adaptation of the curriculum is thus an 
institutional priority, but this change will need to be accomplished without significant growth in 
the number of faculty in the foreseeable future. To this end, we’ve renewed our focus on 
institution-wide curricular discussion and planning, driven by the work of the Committee on 
Educational Policy. The CEP and the Committee on Appointments and Promotions are also 
working to increase the range and depth of their collaboration on decisions regarding new faculty 
hiring. Since we don’t expect a large number of retirements in the next five years (though we 
anticipate a significant increase 5-10 years out), finding ways to support curricular innovation in 
the near future without large numbers of new hires is an important focus for faculty planning. 
 
 
International learning 
An ad hoc Committee on International Programs has worked since 2008 to better coordinate and 
systematize international education in ways congruent with our liberal arts values and mission. 
Concrete outcomes so far include: 
 

x the addition of an associate dean of international students 
 

x the addition in the Dean’s Office of visa and immigration specialist 
 

x new academic majors in Arabic studies and environmental policy 
 

x a new Williams International website (http://international.williams.edu) 
 

x Williams World Views—a new student-led weekly forum 
 

x more integration of the Center for Development Economics into the college’s life 
 

x the establishment of a Muslim chaplaincy 
 

x the training of junior advisors on awareness of international student’s needs. 
 
The Andrew W. Mellon Foundation is supporting the committee’s work from Fall 2011 through 
Fall 2012. With this grant, the committee aims to create an overarching strategy for the 
integration of curricular and co-curricular international programming, and ultimately to 
implement several initiatives.  
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Expansion of academic and social support for first-generation and minority students 
We’re still learning to appreciate the kinds of support needed by many of these students, who 
make up an ever-larger component of the campus community. The Diversity Action Research 
Team’s work, described in “Assessment, Retention, Student Success,” has provided useful 
measures of student thriving that have led to new initiatives and will help us measure their 
effects. This effort at analysis and implementation, while led by DART, must be the work of the 
whole college—faculty, staff, and students. We won’t have succeeded until all groups of students 
have equally favorable experiences.  
 
Review of upper-class residential housing 
The vice president for campus life is chairing a group of faculty, staff, and students to 
incorporate principles of our campus life programming into a long-range plan for renovated, and 
possibly new, housing. The group has begun by using student surveys and focus groups to 
determine what kinds of housing most enhance the education that takes place among students. At 
the same time the group is cataloging the physical condition of our student housing stock. 
They’ll discuss the principles that should drive the design, and they aim to present their findings 
to the Board of Trustees in April 2013. 
 
Major upgrade of facilities for field sports 
One of the capital projects postponed by the global economic crisis was a renovation, for safety 
and programming reasons, of facilities that involve field hockey, football, lacrosse, and track and 
field, along with various club, intramural, and recreational sports. We’ve used this hiatus in the 
project to enhance the usefulness and sustainability of its design. With these new plans, we now 
need to raise the remaining amount of philanthropy needed to begin construction. 
 
Renovation/construction of a new “green” facility 
The construction now underway of the new library necessitated moving the historic building that 
had housed the Center for Environmental Studies. We’re using the occasion to plan how best to 
join CES with the Zilkha Center for Environmental Initiatives in the most feasibly sustainable 
renovation and expansion of that building. We’re exploring the possibility of the resulting 
structure meeting the “Living Building Challenge.” It would be the first renovated building in the 
country to do so. A key ingredient of this planning will again be significant philanthropy. 
 
A comprehensive fundraising campaign 
To support the above projects, financial aid, and other initiatives we’re planning for the college’s 
next comprehensive fund raising campaign. To succeed we’ll need to have in place strong 
staffing support and volunteer leadership, an accurate assessment of the giving likelihood of our 
donors, a thorough understanding of the college’s needs and opportunities, and a compelling case 
for the college community to rally behind. All this represents a challenge, but a bracing one, and 
one that stands to serve Williams students in perpetuity. 
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Campuses, Branches, Locations, and Modalities Currently in Operation (See definitions, below)
(Insert additional rows as appropriate.)

? State or Country Date Initiated Enrollment*
? Main campus MA 1793 2188
? Other principal campuses  
? Branch campuses
? Other instructional locations    

Distance Learning, e-learning Enrollment*
Date Initiated N/A

First on-line course
First program 50% or more on-line
First program 100% on-line

? Distance Learning, other Date Initiated Enrollment*
Modality

? Correspondence Education Date Initiated Enrollment*

Date Initiated Enrollment*

Definitions

* Report here the annual unduplicated headcount for the most recently completed year.

N/AProgram Name

Standard 3:  Organization and Governance

 

(Locations and Modalities)

City

N/A

N/A

Correspondence Education (federal definition):  Education provided through one or more courses by an 
institution under which the institution provides instructional materials, by mail or electronic transmission, including 
examinations on the materials, to students who are separated from the instructor.  Interaction between the 
instructor and the student is limited, is not regular and substantive, and is primarily initiated by the student.  
Correspondence courses are typically self-paced.  Correspondence education is not distance education.

Branch campus (federal definition):  a location of an institution that is geographically apart and independent of 
the main campus which meets all of the following criteria:  a) offers 50% or more of an academic program leading 
to a degree, certificate, or other recognized credential, or at which a degree may be completed;  b) is permanent in 
nature;  c)  has its own faculty and administrative or supervisory organization; d) has its own budgetary and hiring 
authority.

Instructional location:  a location away from the main campus where 50% or more of a degree or Title-IV eligible 
certificate can be completed.

Distance Learning, e-learning:  A degree or Title-IV eligible certificate for which 50% or more of the courses 
can be completed entirely on-line.

Distance Learning, other:  A degree or Title IV certificate in which 50% or more of the courses can be 
completed entirely through a distance learning modality other than e-learning.

Williamstown
 

Main campus:  primary campus, including the principal office of the chief executive officer.

Other principal campus:  a campus away from the main campus that either houses a portion or portions of the 
institution's academic program (e.g., the medical school) or a permanent location offering 100% of the degree 
requirements of one or more of the academic programs offered on the main campus and otherwise meets the 
definition of the branch campus (below).

Low-Residency Programs
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Sources: 2011-2012 Common Data Set, 2011-12 IPEDS Completions. FTE is calculated using IPEDS convention of FT + 1/3 PT.

Degree Level/ 
Location & Modality Associate's Bachelor's Master's

Clinical 
doctorates (e.g., 
Pharm.D., DPT, 

DNP)

Professional 
doctorates (e.g., 
Ed.D., Psy.D., 

D.B.A.)

M.D., J.D., 
DDS Ph.D. Total Degree-

Seeking FTE

Main Campus FTE 0 2,010 56 0 0 0 0 2,066

Other Campus FTE 0 0 0 0 0 0 0 0

Branches FTE 0 0 0 0 0 0 0 0
Other Locations FTE 0 0 0 0 0 0 0 0
Overseas Locations 
FTE 0 0 0 0 0 0 0 0
On-Line FTE

0 0 0 0 0 0 0 0
Correspondence FTE 0 0 0 0 0 0 0 0
Low-Residency 
Programs FTE 0 0 0 0 0 0 0 0
Total FTE 0 2,010 56 0 0 0 0 2,066
Unduplicated 
Headcount Total 0 2,010 56 0 0 0 0 2,066
Degrees Awarded, 
Most Recent Year 
(2011) 0 528 40 0 0 0 0 568

Student Type/ 
Location & Modality

Non-
Matriculated 

Students

Visiting 
Students

Main Campus FTE 14 2
Other Campus FTE 0 0
Branches FTE 0 0
Other Locations FTE 0 0
Overseas Locations 
FTE 0 0
On-Line FTE 0 0
Correspondence FTE 0 0
Low-Residency 
Programs FTE 0 0
Total FTE 14 2
Unduplicated 
Headcount Total 41 2
Certificates Awarded, 
Most Recent Year n.a. n.a.

Notes:

3)  Please refer to form 3.2, "Locations and Modalities," for definitions of locations and instructional modalities.

* For programs not taught in the fall, report an analogous term's enrollment as of its Census Date.

2)  Each student should be recorded in only one category, e.g., students enrolled in low-residency programs housed on the main campus should be recorded 
only in the category "low-residency programs."

Title IV-Eligible Certificates:  
Students Seeking Certificates

0
0
0
0

0

0

0

0

1)  Enrollment numbers should include all students in the named categories, including students in continuing education and students enrolled through any 
contractual relationship. 

Fall Enrollment* by location and modality, as of Census Date

(Summary - Enrollment and Degrees)
Standard 4:  The Academic Program

0

0
0
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Source: 08-09 to 11-12 Common Data Sets
3 Years 2 Years 1 Year Current Next Year
Prior Prior Prior Year* Forward (goal)

For Fall Term, as of Census Date (FY 2009) (FY 2010)  (FY 2011) (FY 2012) (FY 2013)
Certificate 0 0 0 0 0

Associate 0 0 0 0 0

Baccalaureate 1970 2032 1994 2010 2010

Total Undergraduate 1970 2032 1994 2010 2010

3 Years 2 Years 1 Year Current Next Year
Prior Prior Prior Year* Forward (goal)

For Fall Term, as of Census Date (FY 2009) (FY 2010)  (FY 2011) (FY 2012) (FY 2013)

Master's 48 56 54 56 56

Doctorate 0 0 0 0 0

First Professional 0 0 0 0 0

Other 0 0 0 0 0

Total Graduate 48 56 54 56 56

Note: Williams does not use a credit hour system so the numbers here are total course enrollments ?

3 Years 2 Years 1 Year Current Next Year
Prior Prior Prior Year* Forward (goal)

(FY 2009) (FY 2010)  (FY 2011) (FY 2012) (FY 2013)
Undergraduate 15,814 16,216 16,065 16,006 16,000

Graduate 388 466 445 454 450

*"Current Year" refers to the year in which the interim report is submitted to the Commission.

Standard 4:  The Academic Program

Standard 4:  The Academic Program
(Credit Hours Generated at Undergraduate and Graduate Levels)

4.3

4.4

Standard 4:  The Academic Program
Headcount by UNDERGRADUATE Program Type

Headcount by GRADUATE Program Type

4.2

July, 2011



?

3 Years 2 Years 1 Year Next Year
Prior Prior Prior Forward (goal)

? FT PT FT PT FT PT FT PT FT PT

Number of Faculty
Professor 131 137 144 149 17 150 17

Associate 42 45 48 47 1 50 1

Assistant 83 73 63 64 9 65 9

Instructor 7 7 6 5 9 5 9

Other 15 13 14 15 25 15 25

     Total 278 57 275 48 275 38 280 61 285 61

Note: We have not tracked PT faculty by rank in the past, only totals

Next Year
Forward (goal)

FT PT FT PT FT PT FT PT FT PT

# of Faculty 
Appointed

?
34 45 18 37 21 31 27 36

# of Faculty in 
Tenured 
Positions

?
171 8 182 7 190 9 194 6

# of Faculty 
Departing

?
10 41 18 30 9 17 15 32

# of Faculty 
Retiring

?
2 0 1 1 2 1 7 0

Source: IPEDS Human Resources report & calculated from Peoplesoft

3 Years
Prior

2 Years
Prior Prior

(Appointments, Tenure, Departures, and Retirements, Full Academic Year)

Current

5.1

5.3

*"Current Year" refers to the year in which the interim report is submitted to the Commission.

(FY 2009) (FY 2010) (FY 2011) (FY 2012)
Year

(FY 2013)

1 Year 

Standard 5:  Faculty

(FY 2012) (FY 2013)(FY 2009) (FY 2010) (FY 2011)

(Rank, Fall Term)

Current Year* 

July, 2011



 ?
 Credit Seeking Students Only  -  Including Continuing Education

3 Years 2 Years 1 Year Current Next Year
Prior Prior Prior Year* Forward (goal)

(FY 2009) (FY 2010) (FY 2011) (FY 2012) (FY 2013)
Freshmen - Undergraduate ?

Completed Applications ? 7,552          6,017           6,631         7,030          7,060                  
Applications Accepted ? 1,281          1,229           1,241         1,215          1,200                  
Applicants Enrolled ? 539             546              548            545             550                    
     % Accepted of Applied 17.0% 20.4% 18.7% 17.3% 17.0%
     % Enrolled of Accepted 42.1% 44.4% 44.2% 44.9% 45.8%

Percent Change Year over Year
     Completed Applications  - -20.3% 10.2% 6.0% 0.4%
     Applications Accepted  - -4.1% 1.0% -2.1% -1.2%
     Applicants Enrolled  - 1.3% 0.4% -0.5% 0.9%

Average of Statistical Indicator of 
Aptitude of Enrollees: (Define Below) ?
Average SAT Critical Reading 712 709 712 709 720
Average SAT Math 702 699 702 703 710

Transfers - Undergraduate ?
Completed Applications 184             96                160            250             200                    
Applications Accepted 8                 7                  12              11               20                      
Applications Enrolled 7                 6                  6                6                 10                      
     % Accepted of Applied 4.3% 7.3% 7.5% 4.4% 10.0%
     % Enrolled of Accepted 87.5% 85.7% 50.0% 54.5% 50.0%

Master's Degree ? Numbers are estimates
Completed Applications 381             395              377            384             380                    
Applications Accepted 65               64                59              63               62                      
Applications Enrolled 39               39                41              40               40                      
     % Accepted of Applied 17.1% 16.2% 15.6% 16.4% 16.3%
     % Enrolled of Accepted 60.0% 60.9% 69.5% 63.5% 64.5%

First Professional Degree - All Programs ?
Completed Applications -              -               -             -              -                     
Applications Accepted -              -               -             -              -                     
Applications Enrolled -              -               -             -              -                     
     % Accepted of Applied - - - - -
     % Enrolled of Accepted - - - - -

Doctoral Degree ?
Completed Applications -              -               -             -              -                     
Applications Accepted -              -               -             -              -                     
Applications Enrolled -              -               -             -              -                     
     % Accepted of Applied - - - - -
     % Enrolled of Accepted - - - - -

Standard 6:  Students
(Admissions, Fall Term)

*"Current Year" refers to the year in which the interim report is submitted to the Commission.

July, 2011 6.1



?
Credit-Seeking Students Only  -  Including Continuing Education

3 Years 2 Years 1 Year Current Next Year
Prior Prior Prior Year* Forward (goal)

(FY 2009) (FY 2010) (FY 2011) (FY 2012) (FY 2013)
UNDERGRADUATE ?

First Year         Full-Time Headcount ? 541              553              552              554              554                    
                         Part-Time Headcount ? -               -               -               -               -                    
                         Total Headcount 541              553              552              554              554                    
                         Total FTE ? 541              553              552              554              554                    

Second Year    Full-Time Headcount 546              546              549              547              547                    
                         Part-Time Headcount -               -               -               -               -                    
                         Total Headcount 546              546              549              547              547                    
                         Total FTE 546              546              549              547              547                    

Third Year        Full-Time Headcount 373              411              362              395              395                    
                         Part-Time Headcount -               -               -               -               -                    
                         Total Headcount 373              411              362              395              395                    
                         Total FTE 373              411              362              395              395                    

Fourth Year      Full-Time Headcount 511              522              534              514              514                    
                         Part-Time Headcount -               -               -               -               -                    
                         Total Headcount 511              522              534              514              514                    
                         Total FTE 511              522              534              514              514                    

Unclassified     Full-Time Headcount ? 1                  1                  2                  2                  2                       
                         Part-Time Headcount 25                34                31                41                36                     
                         Total Headcount 26                35                33                43                38                     
                         Total FTE 9                  12                12                16                14                     

Total Undergraduate Students
                         Full-Time Headcount 1,972           2,033           1,999           2,012           2,012                 
                         Part-Time Headcount 25                34                31                41                36                     
                         Total Headcount 1,997           2,067           2,030           2,053           2,048                 
                         Total FTE 1,980.3         2,044.3         2,009.3         2,025.7         2,024.0              
     % Change FTE Undergraduate na 3.2% -1.7% 0.8% -0.1%

GRADUATE ?
                         Full-Time Headcount ? 48                56                54                56                56                     
                         Part-Time Headcount ? 1                  -               -               -               -                    
                         Total Headcount 49                56                54                56                56                     
                         Total FTE ? 48                56                54                56                56                     
     % Change FTE Graduate na 15.9% -3.6% 3.7% 0.0%

GRAND TOTAL
Grand Total Headcount 2,046           2,123           2,084           2,109           2,104                 
Grand Total FTE 2,028.7         2,100.3         2,063.3         2,081.7         2,080.0              
     % Change Grand Total FTE na 3.5% -1.8% 0.9% -0.1%

Standard 6:  Students
(Enrollment, Fall Census Date)

*"Current Year" refers to the year in which the interim report is submitted to the Commission.

July, 2011 6.2



? Where does the institution describe the students it seeks to serve?  

 

3 Years Prior 2 Years 

Prior

Most 

Recently 

Completed 

Year

Current 

Budget*

Next Year 

Forward 

(goal)

(FY 2009) (FY 2010) (FY 2011) (FY 2012) (FY 2013)

? Student Financial Aid (in thousands of dollars)

Total Federal Aid $3,690 $4,502 $4,607 $4,791 $5,493
Grants $1,700 $2,283 $2,407 $2,189 $2,200
Loans $1,796 $1,999 $2,007 $2,409 $3,100
Work Study $194 $220 $193 $193 $193

Total State Aid $224 $203 $184 $183 $183
Total Institutional Aid**** $35,112 $39,046 $41,654 $42,612 $44,025

Grants $35,049 $38,993 $41,626 $42,587 $44,000
Loans $63 $53 $28 $25 $25

Total Private Aid $2,435 $2,184 $2,365 $2,356 $2,300
Grants $2,256 $2,100 $2,275 $2,171 $2,100
Loans $179 $84 $90 $185 $200

Student Debt

Percent of students graduating with debt** Class of 2008 Class of 2009 Class of 2010 Class of 2011
Undergraduates 43% 43% 41% 44%
Graduates

     Average amount of debt for students leaving the institution with a degree
Undergraduates $4,249 $3,484 $3,431 $3,872
Graduates

FY 07 FY 08 FY 09 FY 10 (est)
0.5% 0.0% 0.0% 1.6%

Percent of First-year students in Developmental Courses***

English as a Second/Other Language

Math  
Other 

**All students who graduated should be included in this calculation.
*** Courses for which no credit toward a degree is granted.

Sources: Williams College Current Expenditures Report, current budget as of 6/8/2012; 2009-2012 Common Data Sets
**** Total includes grants, loans, and job offer

Standard 6:  Students

(Financial Aid, Debt, and Developmental Courses)

     Average amount of debt for students leaving the institution without a degree

*"Current Budget" refers to the year in which the interim report is submitted to the Commission.

http://admission.williams.edu/financialaid/faqs

English (reading, writing, communication skills)

For students with debt:

Cohort Default Rate

Undergraduates
Graduate Students

July, 2011 6.3



2 Years Prior                    
(FY 2009)

1 Year Prior                     
(FY 2010)

Most Recent 
Year (FY 2011)

ASSETS

? CASH AND SHORT TERM INVESTMENTS $6,614 $8,538 $14,747 29.1% 72.7%

? CASH HELD BY STATE TREASURER - -

? DEPOSITS HELD BY STATE TREASURER - -

? ACCOUNTS RECEIVABLE, NET $1,033 $646 $756 -37.5% 17.0%

? CONTRIBUTIONS RECEIVABLE, NET $80,652 $68,817 $61,523 -14.7% -10.6%

? INVENTORY AND PREPAID EXPENSES $5,978 $5,811 $6,325 -2.8% 8.8%

? LONG-TERM INVESTMENTS $1,483,163 $1,596,665 $1,860,653 7.7% 16.5%

? LOANS TO STUDENTS $4,921 $4,616 $4,088 -6.2% -11.4%

? FUNDS HELD UNDER BOND AGREEMENT $0 $44,001 - -

? PROPERTY, PLANT AND EQUIPMENT, NET $383,810 $370,923 $362,042 -3.4% -2.4%

?  OTHER ASSETS $22,438 $26,401 $19,893 17.7% -24.7%

 TOTAL ASSETS $1,988,609 $2,082,417 $2,374,028 4.7% 14.0%

LIABILITIES

? ACCOUNTS PAYABLE AND ACCRUED LIABILITIES $35,304 $41,211 $39,423 16.7% -4.3%

? DEFERRED REVENUE & REFUNDABLE ADVANCES $3,450 $3,367 $3,644 -2.4% 8.2%

? DUE TO STATE - -

? DUE TO AFFILIATES - -

? ANNUITY AND LIFE INCOME OBLIGATIONS $52,180 $49,780 $52,183 -4.6% 4.8%

? AMOUNTS HELD ON BEHALF OF OTHERS - -

? LONG TERM DEBT $256,808 $254,833 $300,302 -0.8% 17.8%

? REFUNDABLE GOVERNMENT ADVANCES $3,523 $3,445 $3,417 -2.2% -0.8%

? OTHER LONG-TERM LIABILITIES - -

TOTAL LIABILITIES $351,265 $352,636 $398,969 0.4% 13.1%

NET ASSETS

UNRESTRICTED NET ASSETS

     INSTITUTIONAL $272,772 $308,870 $323,427 13.2% 4.7%

?      FOUNDATION - -

     TOTAL $272,772 $308,870 $323,427 13.2% 4.7%

TEMPORARILY RESTRICTED NET ASSETS

     INSTITUTIONAL $900,454 $948,011 $1,146,489 5.3% 20.9%

?      FOUNDATION - -

     TOTAL $900,454 $948,011 $1,146,489 5.3% 20.9%

PERMANENTLY RESTRICTED NET ASSETS

     INSTITUTIONAL $464,118 $472,900 $505,142 1.9% 6.8%

?      FOUNDATION - -

     TOTAL $464,118 $472,900 $505,142 1.9% 6.8%

? TOTAL NET ASSETS $1,637,344 $1,729,781 $1,975,058 5.6% 14.2%

TOTAL LIABILITIES AND NET ASSETS $1,988,609 $2,082,417 $2,374,027 4.7% 14.0%

FISCAL YEAR ENDS month &day:  (    /    )

Standard 9:  Financial Resources

Percent Change                                       
2 yrs-1 yr prior        1 yr-most  recent            

(Statement of Financial Position/Statement of Net Assets)

July, 2011 9.4



3 Years Prior         
(FY2009)

2 Years Prior         
(FY2010)

Most Recently 
Completed Year              

(FY 2011)   
Current Budget*           

(FY 2012)

Next Year 
Forward           
(FY 2013)   

OPERATING REVENUES

?  TUITION & FEES $77,052 $82,680 $86,030 $90,000.00 $94,000

? ROOM AND BOARD $18,098 $19,203 $19,510 $20,400.00 $21,300

?         LESS: FINANCIAL AID ($36,498) ($40,274) ($42,879) ($46,500.00) ($49,000)

               NET STUDENT FEES $58,652 $61,609 $62,661 $63,900 $66,300

?  GOVERNMENT GRANTS & CONTRACTS $1,790 $2,267 $2,117 $2,200.00 $2,300

?  PRIVATE GIFTS, GRANTS & CONTRACTS $41,339 $17,973 $19,219 $15,000.00 $16,000

?  OTHER AUXILIARY ENTERPRISES $6,105 $5,736 $4,945 $5,100.00 $5,300

ENDOWMENT INCOME USED IN OPERATIONS $69,589 $51,944 $59,169 $85,000.00 $86,000

? OTHER REVENUE (specify) $1,422 $2,527 $1,189 $1,200.00 $1,300

OTHER REVENUE (specify) Investment Income $8,410 $4,828 $650 $600.00 $700

NET ASSETS RELEASED FROM RESTRICTIONS     

 TOTAL OPERATING REVENUES $187,307 $146,884 $149,950 $173,000 $177,900

 OPERATING EXPENSES NOTE: Instruction and Research expenses are grouped together under INSTRUCTION below

?  INSTRUCTION $79,523 $76,350 $77,431 $78,000.00 $81,000

?  RESEARCH

?  PUBLIC SERVICE

?  ACADEMIC SUPPORT $16,021 $14,312 $14,031 $14,000.00 $14,200

?  STUDENT SERVICES $22,974 $20,488 $20,549 $20,000.00 $20,500

?  INSTITUTIONAL SUPPORT $30,784 $27,745 $27,100 $28,000.00 $28,500

FUNDRAISING AND ALUMNI RELATIONS

?  OPERATION, MAINTENANCE OF PLANT (if not allocated)

?
 SCHOLARSHIPS & FELLOWSHIPS (Cash refunded by public 

institutions)

?  AUXILIARY ENTERPRISES $29,767 $28,508 $29,302 $29,500.00 $30,200

?  DEPRECIATION (if not allocated)

? OTHER EXPENSES (specify): $330 $315 $108 $300.00 $315

OTHER EXPENSES (specify):  

        TOTAL OPERATING  EXPENDITURES $179,399 $167,718 $168,521 $169,800 $174,715

         CHANGE IN NET ASSETS FROM OPERATIONS $7,908 ($20,834) ($18,571) $3,200 $3,185

NON OPERATING REVENUES

? STATE APPROPRIATIONS (NET)

? INVESTMENT RETURN ($346,873) $160,877 $305,633 $60,000.00 $120,000

? INTEREST EXPENSE (public institutions)

GIFTS, BEQUESTS & CONTRIBUTIONS NOT USED IN 

OPERATIONS $13,381 $9,768 $29,377 $20,000.00 $20,665

? OTHER (specify): Investment Income on Split Interest Agreement $2,468 $2,118 $2,100 $2,100

OTHER (specify): Annuity Loss ($21,892) ($1,063) ($4,533) ($2,500) ($2,500)
OTHER (specify): Gain or Loss on assets,Contracts Retirement ($2,542) ($6,836) ($9,577) ($3,800) $750

NET NON OPERATING REVENUES ($357,926) $165,214 $323,018 $75,800 $141,015
INCOME BEFORE OTHER REVENUES EXPENSES, 
GAINS, OR LOSSES ($350,018) $144,380 $304,447 $79,000 $144,200 

? CAPITAL APPROPRIATIONS (public institutions)

? OTHER ($69,588) ($51,944) ($59,169) ($85,000) ($86,000)

TOTAL INCREASE/DECREASE IN NET ASSETS ($419,606) $92,436 $245,278 ($6,000) $58,200 

FISCAL YEAR ENDS month &day:  (6/30)

Standard 9:  Financial Resources
(Statement of Revenues and Expenses)

*"Current Budget" refers to the year in which the interim report is submitted to the Commission.
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3 Years Prior (FY 
2009)

2 Years Prior (FY 
2010)

Most Recently 
Completed Year                

(FY 2011)   
Current Budget*           

(FY 2012)

Next Year 
Forward           
(FY 2013)   

DEBT

BEGINNING BALANCE $262,003 $256,808 $254,832 $300,302 $291,147

ADDITIONS $92,077 $0

? REDUCTIONS ($5,195) ($1,976) ($46,607) ($9,155) ($7,680)

ENDING BALANCE $256,808 $254,832 $300,302 $291,147 $283,467
INTEREST PAID DURING FISCAL 
YEAR $9,359 $9,005 $9,051 $10,226 $10,590

CURRENT PORTION

BOND RATING

DEBT COVENANTS (PLEASE 
DESCRIBE):

FISCAL YEAR ENDS month & day (    /    )

Standard 9:  Financial Resources
(Statement of Debt)

*"Current Budget" refers to the year in which the interim report is submitted to the Commission.
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3 Years Prior (FY 
2009)

2 Years Prior (FY 
2010)

Most Recently 
Completed Year                 

(FY 2011)   
Current Budget*           

(FY 2012)

Next Year 
Forward           
(FY 2013)   

NET ASSETS      

NET ASSETS BEGINNING OF YEAR $2,056,951 $1,637,345 $1,729,781 $1,975,059 $1,969,059

TOTAL INCREASE/DECREASE IN NET 

ASSETS ($419,606) $92,436 $245,278 ($6,000) $58,200

NET ASSETS END OF YEAR $1,637,345 $1,729,781 $1,975,059 $1,969,059 $2,027,259

FINANCIAL AID

SOURCE OF FUNDS

UNRESTRICTED INSTITUTIONAL $17,525 $23,786 $32,640 $29,651 $31,216

FEDERAL, STATE & PRIVATE GRANTS $4,180 $4,586 $4,866 $4,543 $4,483

RESTRICTED FUNDS $17,524 $15,207 $13,755 $14,421 $15,398

? TOTAL $39,229 $43,579 $51,261 $48,615 $51,097

% DISCOUNT OF TUITION & FEES

? % UNRESTRICTED DISCOUNT

*"Current Budget" refers to the year in which the interim report is submitted to the Commission.

FISCAL YEAR ENDS month & day (    /    )

Standard 9:  Financial Resources

PLEASE INDICATE YOUR INSTITUTION'S ENDOWMENT SPENDING POLICY:

(Supplemental Data)
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Information Web Addresses ? Print Publications ?

http://communications.williams.edu/
http://web.williams.edu/admin/registrar/geninfo/correspondence.pdf

Notice of availability of publications and of audited financial 
statement or fair summary http://web.williams.edu/admin/controller/statements/ Financials for Year Report/Controller's Office generates

Institutional catalog http://web.williams.edu/Registrar/catalog/index.html N/A

http://web.williams.edu/admin/registrar/handbook/policies.html

http://web.williams.edu/admin/registrar/geninfo/standards.pdf

http://web.williams.edu/Registrar/geninfo/honesty.pdf
http://web.williams.edu/Registrar/geninfo/standards.pdf
http://wiki.williams.edu/display/handbooks/Code+of+Conduct
http://admission.williams.edu/bigpicture
http://admission.williams.edu/bigpicture/factsfigures
http://web.williams.edu/Registrar/geninfo/enrollment.pdf
http://communications.williams.edu/fast-facts/
http://web.williams.edu/Registrar/geninfo/mission.pdf
http://web.williams.edu/Registrar/handbook/appendix.html#Mission
http://archives.williams.edu/mission-and-purposes-2007.php

Expected educational outcomes http://web.williams.edu/Registrar/geninfo/mission.pdf N/A

http://communications.williams.edu/fast-facts/

http://web.williams.edu/admin/controller/statements/FY_June_2010.pdf

http://web.williams.edu/Registrar/geninfo/mission.pdf
Requirements, procedures and policies re: admissions http://admission.williams.edu/apply Williams Prospectus

http://admission.williams.edu/apply/transfer
http://web.williams.edu/registrar/faq/courses.html

A list of institutions with which the institution has an 
articulation agreement N/A

http://bursar.williams.edu/policies-and-procedures/billing-payment/
http://bursar.williams.edu/tuition-fees/
http://bursar.williams.edu/policies-and-procedures/refund-policy/
http://finaid.williams.edu/costs-financing-options/
http://dean.williams.edu/?page_id=1746
http://dean.williams.edu/?page_id=1758
http://web.williams.edu/registrar/handbook/policies.html
http://web.williams.edu/admin/registrar/handbook/policies.html
http://web.williams.edu/admin/registrar/geninfo/standards.pdf

Williams Prospectus; Williams Financial Aid; Guide to 
Financing Your Williams College Education

N/A

Institutional mission and objectives

Williams College Campus Map Brochure

N/A

Williams Prospectus; Williams Up Close; Williams Class 
Profile; Williams The Big Picture

N/A

Williams Prospectus

Standard 10:  Public Disclosure

How can inquiries be made about the institution? Where can 
questions be addressed?

Status as public or independent institution; status as not-for-
profit or for-profit; religious affiliation

Requirements, procedures and policies re: transfer credit

Student fees, charges and refund policies

Information on admission and attendance

Obligations and responsibilities of students and the institution

 

Rules and regulations for student conduct
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http://communications.williams.edu/
http://web.williams.edu/admin/registrar/geninfo/correspondence.pdf
http://web.williams.edu/admin/controller/statements/
http://web.williams.edu/Registrar/catalog/index.html
http://web.williams.edu/admin/registrar/handbook/policies.html
http://web.williams.edu/admin/registrar/geninfo/standards.pdf
http://web.williams.edu/Registrar/geninfo/honesty.pdf
http://web.williams.edu/Registrar/geninfo/standards.pdf
http://wiki.williams.edu/display/handbooks/Code+of+Conduct
http://admission.williams.edu/bigpicture
http://admission.williams.edu/bigpicture/factsfigures
http://web.williams.edu/Registrar/geninfo/enrollment.pdf
http://communications.williams.edu/fast-facts/
http://web.williams.edu/Registrar/geninfo/mission.pdf
http://web.williams.edu/Registrar/handbook/appendix.html
http://archives.williams.edu/mission-and-purposes-2007.php
http://web.williams.edu/Registrar/geninfo/mission.pdf
http://communications.williams.edu/fast-facts/
http://web.williams.edu/admin/controller/statements/FY_June_2010.pdf
http://web.williams.edu/Registrar/geninfo/mission.pdf
http://admission.williams.edu/apply
http://admission.williams.edu/apply/transfer
http://web.williams.edu/registrar/faq/courses.html
http://bursar.williams.edu/policies-and-procedures/billing-payment/
http://bursar.williams.edu/tuition-fees/
http://bursar.williams.edu/policies-and-procedures/refund-policy/
http://finaid.williams.edu/costs-financing-options/
http://dean.williams.edu/?page_id=1746
http://dean.williams.edu/?page_id=1758
http://web.williams.edu/registrar/handbook/policies.html
http://web.williams.edu/admin/registrar/handbook/policies.html
http://web.williams.edu/admin/registrar/geninfo/standards.pdf


Standard 10:  Public Disclosure
http://web.williams.edu/Registrar/geninfo/honesty.pdf
http://web.williams.edu/registrar/handbook/appendix.html#Hearings
http://committees.williams.edu/disciplinary-appeals/
http://web.williams.edu/Registrar/handbook/index.html
http://dean.williams.edu/?page_id=1754
http://dean.williams.edu/?page_id=1756

http://web.williams.edu/Registrar/catalog/bulletin2011_12.pdf

http://web.williams.edu/Registrar/faq/failure.html#wcollege

http://web.williams.edu/registrar/handbook/support.html
http://www.williams.edu/depts-programs/
http://admission.williams.edu/bigpicture/academiclife/majors
http://catalog.williams.edu/
http://web.williams.edu/Registrar/geninfo/curriculum.pdf
http://web.williams.edu/Registrar/catalog/bulletin2011_12.pdf
http://catalog.williams.edu/
http://web.williams.edu/Registrar/catalog/bulletin2011_12.pdf
http://web.williams.edu/gradart/
http://cde.williams.edu/
http://dean.williams.edu/?page_id=551
http://dean.williams.edu/?page_id=819
http://dean.williams.edu/?page_id=815
http://dean.williams.edu/?page_id=54
http://web.williams.edu/go/careers/

Other academic policies and procedures http://web.williams.edu/Registrar/geninfo/index.html N/A

http://web.williams.edu/Registrar/geninfo/curriculum.pdf
http://web.williams.edu/Registrar/faq/distinct.html#deanlist

http://web.williams.edu/Registrar/catalog/bulletin2011_12.pdf

http://dean-faculty.williams.edu/2011-12-new-faculty/
http://president.williams.edu/administration/senior-staff/

Names, principal affiliations of governing booard members http://president.williams.edu/trustees/ N/A

http://dean.williams.edu/?page_id=815

http://web.williams.edu/go/careers/

N/A

N/A

N/A

N/ALocations and programs available at branch campuses, other 
instructional locations, and overseas operations at which 
students can enroll for a degree, along with a description of 
programs and services available at each location

N/A

N/A

Other information re: attending or withdrawing from the 
institution

Williams College Campus Map Brochure; Williams The Big Picture; Williams 
Up Close; Williams Prospectus; Williams Class Profile

N/ACourses currently offered

List of current faculty, indicating department or program 
affiliation, distinguishing between full- and part-time, showing 
degrees held and institutions granting them

Names and positions of administrative officers

Requirements for degrees and other forms of academic 
recognition

Rules and regulations for student conduct

Procedures for student appeals and complaints

Academic programs

Other available educational opportunities
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http://web.williams.edu/Registrar/geninfo/honesty.pdf
http://web.williams.edu/registrar/handbook/appendix.html
http://committees.williams.edu/disciplinary-appeals/
http://web.williams.edu/Registrar/handbook/index.html
http://dean.williams.edu/?page_id=1754
http://dean.williams.edu/?page_id=1756
http://web.williams.edu/Registrar/catalog/bulletin2011_12.pdf
http://web.williams.edu/Registrar/faq/failure.html
http://web.williams.edu/registrar/handbook/support.html
http://www.williams.edu/depts-programs/
http://admission.williams.edu/bigpicture/academiclife/majors
http://catalog.williams.edu/
http://web.williams.edu/Registrar/geninfo/curriculum.pdf
http://web.williams.edu/Registrar/catalog/bulletin2011_12.pdf
http://catalog.williams.edu/
http://web.williams.edu/Registrar/catalog/bulletin2011_12.pdf
http://web.williams.edu/gradart/
http://cde.williams.edu/
http://dean.williams.edu/?page_id=551
http://dean.williams.edu/?page_id=819
http://dean.williams.edu/?page_id=815
http://dean.williams.edu/?page_id=54
http://web.williams.edu/go/careers/
http://web.williams.edu/Registrar/geninfo/index.html
http://web.williams.edu/Registrar/geninfo/curriculum.pdf
http://web.williams.edu/Registrar/faq/distinct.html
http://web.williams.edu/Registrar/catalog/bulletin2011_12.pdf
http://dean-faculty.williams.edu/2011-12-new-faculty/
http://president.williams.edu/administration/senior-staff/
http://president.williams.edu/trustees/
http://dean.williams.edu/?page_id=815


Standard 10:  Public Disclosure
Programs, courses, services, and personnel not available in any 
given academic year. http://catalog.williams.edu/ N/A

Size and characteristics of the student body http://admission.williams.edu/bigpicture/factsfigures
Williams Class Profile; Williams Up Close; Williams The Big Picture; Williams 
Prospectus

http://communications.williams.edu/fast-facts/
http://admission.williams.edu/bigpicture/difference/purplevalley
http://www.williams.edu/students/
http://academicresources.williams.edu/
http://dean.williams.edu/?page_id=477

http://wso.williams.edu/

http://student-life.williams.edu/
http://student-life.williams.edu/files/2011/10/List-of-Services-111013.pdf
http://ces.williams.edu/
http://sites.williams.edu/engagement/
http://chaplain.williams.edu/community-service/
http://woc.williams.edu/

http://communications.williams.edu/fast-facts/

http://ces.williams.edu/

http://sustainability.williams.edu/category/zilkha-center

http://hmf.williams.edu/resource-facilities/

http://woc.williams.edu/

http://wcma.williams.edu/
Institutional goals for students' education http://web.williams.edu/Registrar/geninfo/mission.pdf
Success of students in achieving institutional goals including 
rates of retention and graduation and other measure of student 
success appropriate to institutional mission.  Passage rates for 
licensure exams, as appropriate http://provost.williams.edu/files/11_12_common_data_set.pdf N/A

http://finaid.williams.edu/costs-financing-options/
http://admission.williams.edu/financialaid/faqs

Expected amount of student debt upon graduation http://provost.williams.edu/files/11_12_common_data_set.pdf N/A

Statement about accreditation http://web.williams.edu/wp-etc/accreditation/ N/A

Williams Prospectus; Learning the Ropes (Tips for First Year Students)

Range of co-curricular and non-academic opportunities 
available to students

WOC North Berkshire Outdoor Guide (WOC); Field Notes (CES); Williams 
College Center for Environmental Studies:  Academics (CES)

Description of the campus setting Williams College Campus Map Brochure; Williams Prospectus; Williams The 
Big Picture; Williams Up Close

Availability of academic and other support services

WOC North Berkshire Outdoor Guide (WOC); Field Notes (CES); Williams 
College Center for Environmental Studies:  Academics (CES); Hopkins 
Memorial Forest  Brochure (CES); Sustainability at Williams (Zilkha Center)

Williams Prospectus; Williams the Big Picture; Williams Up 
Close; Guide to Financing Your Williams College Education

Total cost of education, including availability of financial aid 
and typical length of study

Institutional learning and physical resources from which a 
student can reasonably be expected to benefit
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http://catalog.williams.edu/
http://admission.williams.edu/bigpicture/factsfigures
http://communications.williams.edu/fast-facts/
http://admission.williams.edu/bigpicture/difference/purplevalley
http://www.williams.edu/students/
http://academicresources.williams.edu/
http://dean.williams.edu/?page_id=477
http://wso.williams.edu/
http://student-life.williams.edu/
http://student-life.williams.edu/files/2011/10/List-of-Services-111013.pdf
http://ces.williams.edu/
http://sites.williams.edu/engagement/
http://chaplain.williams.edu/community-service/
http://woc.williams.edu/
http://communications.williams.edu/fast-facts/
http://ces.williams.edu/
http://sustainability.williams.edu/category/zilkha-center
http://hmf.williams.edu/resource-facilities/
http://woc.williams.edu/
http://wcma.williams.edu/
http://web.williams.edu/Registrar/geninfo/mission.pdf
http://provost.williams.edu/files/11_12_common_data_set.pdf
http://finaid.williams.edu/costs-financing-options/
http://admission.williams.edu/financialaid/faqs
http://provost.williams.edu/files/11_12_common_data_set.pdf
http://web.williams.edu/wp-etc/accreditation/


? Policies
Last 

Updated ?
Academy honesty 10/07
Intellectual property rights N/A
Conflict of interest 01/12
Privacy rights 07/11
Fairness for students
Fairness for faculty 01/12
Fairness for staff 01/12
Academic freedom 07/11

Other _EEO/Affirmative Action_________________07/11
Other ___________________

 Non-discrimination policies
Recruitment and admissions  

 Employment 01/09
07/11

Evaluation   
07/08

Disciplinary action   

07/08
Advancement 07/08
Other _________________

 Resolution of grievances
Students  http://web.williams.edu/Registrar/handbook/policies.html#Grievances

10/09 http://wiki.williams.edu/display/facom/Honor+Committee+Hearings
Faculty 07/08
Staff 07/08
Other ___________________

Standard 11:  Integrity

http://wiki.williams.edu/display/handbooks/EEO+Affirmative+Acti
on Human Resources

Dean of the College
Human Resources 

College Advisor/Administrator/Grievance Cmte.

 

Dean of the College/Hearing Cmte.

http://web.williams.edu/Registrar/geninfo/ndstatement.pdf
http://wiki.williams.edu/display/handbooks/Non-discrimination
http://wiki.williams.edu/display/handbooks/EEO

Supervisor/Greivance Committee
Supervisor/Greivance Committee

http://wiki.williams.edu/display/handbooks/Non-
http://wiki.williams.edu/display/handbooks/Non-

Human Resources 

http://wiki.williams.edu/display/handbooks/Non-

http://wiki.williams.edu/display/handbooks/Code+of+Conduct
http://wiki.williams.edu/display/handbooks/Harassment

Honor System Committee 

VP for Finance and Admin.
Human Resources
Dean of the College
Dean of the Faculty/Hearing Cmte.
Human Resources
Dean of the Faculty 

http://committees.williams.edu/honor-procedures/
http://wiki.williams.edu/display/handbooks/Code+of+Conduct

Responsible Office or CommitteeURL Where Policy is Posted

http://wiki.williams.edu/display/facom/Honor+Code

http://wiki.williams.edu/display/handbooks/Conflict+of+Interest
http://wiki.williams.edu/display/handbooks/HIPAA+Privacy+Polic

http://web.williams.edu/Registrar/geninfo/ndstatement.pdf

http://web.williams.edu/Registrar/handbook/policies.html#Discipl
Human Resources

http://wiki.williams.edu/display/handbooks/Non-Discrimination+PolicySupervisor/Grievance Committee

Honor System Committee

Supervisor/Grievance Committeehttp://wiki.williams.edu/display/handbooks/Non-Discrimination+Policy
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http://web.williams.edu/Registrar/handbook/policies.html
http://wiki.williams.edu/display/facom/Honor+Committee+Hearings
http://wiki.williams.edu/display/handbooks/EEO+Affirmative+Action
http://wiki.williams.edu/display/handbooks/EEO+Affirmative+Action
http://web.williams.edu/Registrar/geninfo/ndstatement.pdf
http://wiki.williams.edu/display/handbooks/Non-discrimination
http://wiki.williams.edu/display/handbooks/EEO
http://wiki.williams.edu/display/handbooks/Non-Discrimination+Policy
http://wiki.williams.edu/display/handbooks/Non-Discrimination+Policy
http://wiki.williams.edu/display/handbooks/Non-Discrimination+Policy
http://wiki.williams.edu/display/handbooks/Code+of+Conduct
http://wiki.williams.edu/display/handbooks/Harassment
http://committees.williams.edu/honor-procedures/
http://wiki.williams.edu/display/handbooks/Code+of+Conduct
http://wiki.williams.edu/display/facom/Honor+Code
http://wiki.williams.edu/display/handbooks/Conflict+of+Interest
http://wiki.williams.edu/display/handbooks/HIPAA+Privacy+Policy?decorator=printable
http://web.williams.edu/Registrar/geninfo/ndstatement.pdf
http://web.williams.edu/Registrar/handbook/policies.html
http://wiki.williams.edu/display/handbooks/Non-Discrimination+Policy
http://wiki.williams.edu/display/handbooks/Non-Discrimination+Policy


? Other
Last 

Updated

4
5

3

Responsible Office or CommitteeRelevant URL or Publication

1
2
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